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FOREWORD

At the request of the conference planning committee, the

southeastern Education Laboratbry has compiled the presentations

made at a special conference of Florida junior colleges. This
conference was held at the Clearwater campus, St. Petersburg
Junior College, Clearwater, Floridga, on ;pril 13-14, 1967, and
was quite properly titled, "Junior College - the Revolution in
Education." o=

A limited number of additional copies are available upon
requestvto Southeastern Education Laboratory, 220 East College
Avenue, Tallahassee, Florida.

Appreciation is expressed to Mrs. Helen K. Berg of st.

 Petersburg. Florida, for the efficiént job she performed in

.~ recording and transcribing the preseﬁgations.
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CONFERENCE WELCOME

Dr. Richard J. Ernst

on behalf of the program committee that has been involved in
planning this Directed Studies Conference, let me say, "Welcome".
We have attempted to develop a program that we feel meets the
expressed desires of the community junior colleges in the state.
As you will not by the program, we have included some "nuts and
bolts" presentations and discussions, as well as addresses that we
feel will set the tone for the conference.

I would like to review very briefly the steps that led to this
conference so that you will be aware of the statewide interest and
involvement that resulted in our meeting together today and
tomorrow. Approximately three years ago, a number of junior col-
leges expressed a desire to learn more about directed or guided
studies'pregrams. When the State cOuncil of Academic Affairs was
formed, it was suggested that this council take the leadership in

organizing a statewide conference on directed studies. Dr. Dayton

‘Roberts, who dhairs the councilp asked that I head a conmittee to

formulate the plans for such a conference. The committee was

selected in Cctober of 1966, and the planning for the conference

was begun immediately. From October to the present, the program

comniittee madé'every effort to achieve statewide involvement in

planning the conference.

As you know, it is one thing for a prog:am committee to‘aecide

what dhould.he_indluded in the confereﬁceiaﬁd‘WRat should be done in,‘ .




terms of arrangements, but it is cquite another thing to get these
things done. The person who has handled all of the details of the
conference is Mr. Merle H. Morgan, Chairman of the Department of
Directed Studies on the Clearwater Campus, who has served as the
conference chairman. Merle and the members of his department have
spent many hours in preparation for the conference.

I would also like to recognize Mr. Rex C. Toothman who repre-
sents the Southeastern Education Laboratory. The Southeastern
Education Laboratory provided funds to bring Mr. Kenneth G. Skaggs
from Washington to speak to us this evening, funds to publish the
proceedings of the conference, and has made its printing facilities
available to print the conference program. We certainly appreciate
this expressed interest in the conference on the part of Southeastern
Education Laboratory.

Each public junior college in the state was provided funds to
defray part of the travel expenses of individuals who are attendiﬁg
this 'conference. 'l‘heée funds were made available through the special
NDEA Project on Ideation at Lake City Junior College. The sugges—
tion that these funds be used in this manner was made by Mrs. Marsha
Raulerson., We made 2n agreement with Marsha that if she wouid allow
us to use gome of her funds, we would 2llow her time at the confer-
ence to discuss her NDEA-gupported program »ai: Lake City Junior
College. Besides taking Marsha's money; we have also used a cori'si.d-
crai:l.e amount Gf her time in assisting us in the development of

the program.




Let me again say that we appreciate your coming to the

conference. Your presence today is an expression of statewide

interest in p&oviding programs to serve the needs of all students

who enter the open doors of the community junior colleges in the

state of Florida.




THE JUNIOR COLLEGE PHILOSOPHY
AND THE
NEED FOR PROGRANS DESIGNED
TO
ENSURE EDUCATIONAL OPPORTUNITIES FOR ALL

Michael M., Bennett

Some of you who drove in from the south may have noticed a sign
at one of the motels down the street. It reads, "Welcome SPJC Latin
Convention". Where they got the idea this was a Latin convention I
do not know. But it is a good example of the position in which

junior colleges often find themselves--unable to ccmmunicate to the
general public that which we are attempting to do. ‘Anyway, the
example leads me into my assigned topic, "The Junio: Coliege Philos~-
ophy and the Need fdr Programs Designed to Ensure Educational Oppor-
tunities for all".

4'Last month the Council of Florida Public Junior College

presidents were calied upon to answer several qnestions posed by
state leaders.f Among ﬁhese were such questions as, "Wouid you rather
be under the'State Board of Regents?" Negative. Aﬁoﬁher qnestzon
_was, "Should ﬁhe juﬁior college salaries be the aame as those of
the lower dtvision of the state universities?" Again, oar answer’"
was a»unanimous "No" since we did not feel that the faculgy wnuld

"apprecxate'havzng the salarzes of graduate agsigtants. Another
',qpestiOﬂ was, “Do you think.yau have as much gtatus in the jumL@r
colﬁege in ﬁhe eyes of the public as do the state unive:sities?“

| Aga.in. the answer was "No". We believe we have more.




These questions, nonetheless, are examples of the lack of knowledge
regarding the objectives of cur modern junior colleges possessed by
people who are influential in shaping our future.

I reaiize this is carrying coals to Newcastle, but I cahnot
develop my assigned topic without reviewing briefly with you the
background as I know it of the junior college movement. When you
look at this background you are better able to appreciate why our
lay leadership considers the junior college to be a sawed-off
version of a university and why we are finding it difficult to
communicate our more vital mission in today's world.

Wwilliam Rainey Harper, generally conceded to be the father of
the junior college movement, around the turn of this century
attempted to correct a bad educational situﬁtion of his day. It
seems there were many small four-year liberal arts colleges then
operating on a financial shoestring. Their quality was quesc.onable.

His solution was to consolidate the four years to two. His

‘contention was that they could do a much better quality job by

devoting Ehéir regources to a2 two-year “junior college" program
rather than over-ex%ending them on a four—year program. You can
imagine the enthusiacm that proposal generated among those fcur-
year institutions. He did managc to persuads a couplie of them
actually to change their status. »Then in 1902 the first public
junior éollege came into being. It was organized, as were all from
that day until at least 1926, with the view that the junior college

regembled the four-year institution in every respect except that it




~aia not have the Jun:.or and sen:lor years. dueatcrs :.n the

: movement were highly defens.we regarding the:.r status and were
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R 'vJunior college.. . 'I‘hese came about because it became obv:.ous that _. 1:5':;;5,_'

N many unmet t_ru_e needs s;" tudents :.n 1ts wake. | We can qu:.bble over
o ‘semant:.cs. B "Termlnal " 19 Probably a poor des:l.gnatlon for vocat:monal-f‘:.}]:/;_"‘1

o '}{\.echm.cal-occupatz.onal two-year programs. We have the same problem

very sens:.t:.ve to the term "academ:.c respeetab:.l:l.tY" Lm0

After World .-Jar I "term:.nal " programs hegan to develop :.n the

o a s:.ngle track program in the Jum.or college was ieav:.ng far too

s 'regardmg a name for these new programs we are here to cons.tder

"today. D:.rected? Gu:.ded? 'l'utorz.al? What is a good name?

Perhaps You can make a contr:.but:.on dur:.ng th:.s conference. R

»‘Occupat.tonally oreented programs in 'runior colleges are here to

stay. 'I'hey, on the whole, are help:.ng to meet some needs :l.n today s__r L

- 'world. Thus, the Jun:.or college became dual-tracked.

'l'he -end of Wor 1d War i marked the beg:.nm.ng of a new and

exc:.ts.ngly d:.tferent concept orE the Jcm.or college. You know what

happened when the G. I. came to college. You know that our tempo |
| of lz.v:.ng has changed. You kncw that our ways of mak:.ng a la.v:.ng
are ',cha‘nging. You know that our social order is m the process of

turmoil and chan_ge. In fact, you can 1ook amost anywhere and see

change .

The pianners of this program, and I had noth:.ng to do w:.th :.t,

'were 1ndeed up w:.th the times when they chose as the:.r the"no “.‘Iun:.or |

. t:ollege, the Revolut:.on in Edncat:.on" Lad:.es and gentlemen. whether,'




;you recognize :l.t or not. and I helieve you do. we are :.n a per:.od

| ’of revolut:.on :.n the Junzor college movement. I have no i.ntention

| .of mm:.m:.zing the :unportance of the un:.vers:.ty parallel program z.n 'jf

'_T’”we Jun:.or college movement._ We are. however. i“ the process Of

develop:l.ng mult:.—track J.nst:l.tut:.ons wi.ll:.ng and capable of meet:.ng

e our ‘p nJ.gh school needs today--not "esterday or a decade from S

now. but odaz. Th:.s concept 1s excrt:.ng. demandmgw dynan:a.e.ii A

Naturally, w have extrem:.sts 1n our revolutxon. There are

S ’:"j‘f};:f,fthose on one s:.de ded:.cated to the concept of academ:.c reSPecta-

L '~,f_b:|.la.ty- On the other s:.de are those who honestly bel:.eve the

| ’-V:f.jun:.or colleqe should abandon all vest:.ges of colleg:.ate procedure

-and become anyth:.ng and everyth:.ng anybody wants . The exc:.t:.ng |

. A_-g factor :.n th:.s revolut:.on is to observe the reconc:.l:.at:.on of

L these extremes J.nto a movement related to serv:.ng human needs 1n a :

- 'meam.ngful way.

- Modern research has fairly well dJ.sproven the content:.on, taught_'.:‘r

e V_-:.n my stucent days as "fact".“ hat there is a s:.ngle :.ntell:.gence.

. Furthermore. that you are born w:.th th:.s :Lntellzgence wh:.ch would

‘ not change.‘ ‘Those wa.th 115 I. Q. or better belonged :Ln colleget ,.
. 'Ihose below 90 were relegated to men:.al la‘bor, Modern research has
| 'pretty well proven that there are many mtell:.gences ano t‘hat these

 can change when the env:.ronment is changed. | Furthermore. :.t is.

| fa:.rly well agreed that there are clusi-ers of mtell:.gences, | Just as s

.there are clusters of endeavors. 'I‘here is not Just ‘one th:.ng that

a,person can do'besr..‘ 'l‘here are many th:.ngs he can do well. We




T TR SR R S TN, e

L _you recall. was at one time thought to he fixed. Tt can actually

, be improved significantly'

s h‘ would he derelict in our revolution if we ignored the results‘j"" L

o ;'?of modern research. What does it mean to us? What does :.t mean 1:0 | "

four way of life? How can we apply it to our educative efforts? f' R

First and foremost. we can now do away with the idea that :.f a

o student cemes to us lacking the proper“ background that he is |
S destined to fail. By background mean a combination of academic. |
| .é‘--’social. .and personal factors. - Four years of English. three of o
mathematics. two of science. and several in social science with
v_"_;better than average grades are still the best preparation for
college. but those w:.thout these qualifications no longer need be |
sumarily relegated to the trades. Please do not conclude by that
o ‘;statement that I consider the trades inferior. My theme is that |
we will have better professional practitioners. technicians, and

',tradesmen when the persons J.nvolved are truly satisfied that what

l

they are doing is best for them. |

'l'oday, we have a wonderful opportunity to help every student |

who comes to us, know:.ng what we know. The crux of the revolut:.on S

is to apply that which we know. | The student who presents himself

 to us with a disadvantaged ‘background, either academically, Sociany,
personally. or with a combination of deficiencies. neec“l not be cast o

,.aside‘. I am not speaking of Negroes in particular--although many

of this race are included among the disadvantaged. | However. some

have also learned that you can :.mprove academic intelligence. 'l'his.




of the m°3t dlsadvantaged students I have knownwhave been fram._'.;f*i"*‘

) .wh:.te, affluent homes. We cannot afford under any c:.rcustances to

assume that because a student d:.splays the character:.st:.cs of the

d:.sadvantaged that he is stup:l.d.. H:.s background. h:.s frame of

| reference. :.s a result of forces wh:.ch he can be taught to change. .

Such students are where they are for any number of reasons. many

| of them not of the:.r own mak:.ng.

Someth:l.ng good beg:.ns to happen to the student' s matur:.ty level

»when he reaches the Junlor college. Especlally somethmg good beg:.ns

to happen when the student feels he has a chance . How do we give

rh:n.m th:.s chance? We f:.rst of all g:.ve h:.m a careful md:.v:n.dual

| analysi.s. We f:.nd out where his def:.c:.enc:.es are. We write a

prescript:.on. We provn.de the means of fulf:.ll:.ng that prescr:.pt:.on.

In other words. we gtart h:.m where he is with comprehens:.ble

, mater:.al We forget about blocks of time, academ:.c respectabil:.ty,
‘traditfi.onal methods. We give the student a real chance. We J.nstz.ll |

»' | into' him some ambition. Now, :|.f he muffs his chance, and many w:.ll.
the hostility he once felt because the szstem was r:.gged aga:.nst

hJ.m will have‘ a much better opportunity to be dissolved. So Jmany

students today .’feel ‘that they are fighting the 5ystem. | They are,

‘to some extent. so long as we continue on our trad:i.tional way,

:.gnormg the new research, methods and materrals wh:.ch are ava:.lable. .

X bel:.eve that ‘the frame of reference for the phn.losophy of thc= |

' dlrected studies program (or any other name by which it is called)

" 1s an extremely 1mportant part of the junior college revolut:.on in




“ _ edueatisn. rrom thi.s revoluticn I predi.ct we w:l.ll emerge much
Vstron’ges'. our true purp«ase--to serve human:.ty--will become more |
atta:.nable.‘ We can do this, 1ad:.es and gentlemen. with the help |
cf the directed studa.es program, wit‘h a bas:l.e foundatlon program,
w:n.th dedication. If we need anything, i.t is an honest to God

'belxeﬁ that we can serve better than we have served :n.n the past.

As I said, I am carry:l.ng coals to Newcastle. Obva.ously, you
are here because you are ded:.cated to the propos:.tion that many of
our people need help--that they are eapable of receiving help. |
‘Together we believ_e that when we do give theie% the help they need--~ |
when we learn ‘- what it is they need--when we preiride‘ th:i.s help for
them--when we perm:.t them to progress on their own ané achieve for
theniselvee-»then I think we will have made a signif icant construc-
tive contribution to the purpose of the junior coilege in today's

world.

PAruiToxt Provided by Exic RS




PROPOSED couson'mm
| | PR THE. o |
nmr.ommm OF A CURRICULUM FOR n:smvmaom s'nmwrs :
AP THE
:nm:oa co:.LEr'E LEVEI-

Johnm.e Puth c1arke

Dr. Roberts has menuoned that th:.s 1s a d:.rected stud:.es. bas:.c

| ”st.udi es, gu:.ded stud:.es and tutorial studies conference. I would l:.ke o
to add one 'other ,descr:.pt:.on. it is also a compensatory stud:.es

o 'conference.

We here at St. Petersburg Junior College bel:.eve that the Jum.or R

colleges of the state of Florida are the one hope for h:.gher educat:.on

'for many, many students of Flor:.da. Students come to us from all

groups. wh:.ch may include Lat:.ns. Negroes. Wh:.tes. and be of all

'eolors. even purple or green. The opportunity for post high school

educat:on for some of these people will come tc them only through
the Jun:.or colleges of Flor:.da. Therefore. we are convinced that

provzding this opportun:.ty is the task of the Jum.or colleges.\ We

are further convinced that only the junior colleges can prov:.de the

type of prog‘ram that will best fit the needs of these people.' We

know i:hat they can be helped. Surely, they come to use with many

‘ madequacies. but we know now what the inadequacies are, anc‘l we

know some means by which we can help them. We bel:.eve that it should |

. be the role of the junior college to provide a program which can keep o |

the door an "open door® for all who desire higher education in Florida.

Many of you have heard me preach the compensatory ‘education

| "gospel.' and I am going to say the same thing over again. We believe




- that theee students whose scores are 1ow on the trad:.t onal, stanu-

| ardzzed tests and whose hzgh school transcr:.pts sometmes look 11‘ke B g

- what we call i.n good old ghetto "f:.ddo". come to us at the Jum.or
. college because the ‘door is open We look at them and excla:.m,, .' >
“These people are not of college calibre! What are they do:.ng here ?"
'Well. who are we to say where they belong? 'l‘hey are here, they are
,‘w:.th us.' We may w:.sh them away, but they w:.ll be com:.ng in larger
| | and larger numbers. 1f we are s:mcerely ded:.cated to the task that -
we have dec:.ded is the task of junior colleges, then J.t :.s our dutty |
- to prov;.de some means of helpmg them. | -
‘In an effort to get something that we feel is a vlittl'e 'differenty»
from our trad:.t:.onal guided studies or dlrected stud:.es. we are -
cons‘:._der:.ng the compensatory studies approach. We bel:.eve that the
guided studies and 'the directed studies programs are do:.hg a very
good job of what they planned to do, tha.t is to meet the needs of
students who are already mobile. However, we feel that we have a
large number of students in the junior colleges of Florida who need
more than ‘a. directed studiee program. They need a compensatory
program. This is not-:i;ntended.as a criticism of the directed studies
program. N
A group of us from a few junior colleges has been working
since October on a plan for developing a compensatory program for
the d:.sadvantaged students of Filorida‘s junior colleges. This pro-

posal requ:.rea that at least five Jun:.or colleges form a consortium




to car:ry out an experimental program v.h:.ch can he :epli.cated by

other :mmor colleges. We p].an to be the testing group to see what o

w:.ll work. what is successful. and what can be useful at ot‘he:

_,un:.or colleges.

The oro:sect is a devel opmental one designed to produce a curr:,- B "

culum su:.ted to the academic and 3ocial, needs of d:.sadvantaged
students of the comum.ty Jum.ox: coilege. A proposal for devea.op:.ng
a measurmg equat:.on for the :.dent:.fi,cat:.on of the dxsadvantaged
students and for the diagnosis of their needs has already been »4
made. | SO this curriculum logically follows the development of some
1»neens‘ ro.t :.dent:.fying and of diagnosing needs. It :l.s proposed that
this progtam_ of studies will enhance the self-concept, increase |
aciademio efficiency, and enrich the value system of disadvantaged
junior college students. 1

The compensatory studies project emphasizes three important
aspects of ‘student development.. The first is that disac‘.vantaged
studeots need to know somethmg about themselves and their own po-
tent:.al:i.ties. they should have good feelings a2bout what they know
about themselves vand what they can do. The second is that we be-
lieve these students need to develop a value system which will sus-
tain their educational growth but which does not necessarily mean
that they will continue in a junior college. The third aspect is
tho we believe_ these students should have adequate ‘kna.vledge of

the varions occupational fields in oxder to help them make choices




'f'fconcernxng thezr careers.

We are placrng emphasrs in thrs program on the abzlrty of the i

student to make rsalrstlc choices, We feel that drsadvantaged stu- |

- dents have llmrted dhorces. anduwe~want these students to be able

to make realistic ohozces in terms of what they'know about themselves.:,f

,and of‘what they know about their srtuatlons. Thrs 1s very rmportant .

to us because once these students are able to make reallstlc dh01ces.

they can plan a sustaznrng progrwm tcward the reallzatlon of thelr ,

o qoals. We believe that many dlsadvantaged students do not remain at

—F KC S

Aruitoxt provided by Eic:

+the junior college because their goals are unreallstrc. and in pur-'

suing these goals they have too_many barriers to overcome. on the
other hand. these students may have attainable goals but may lack

a valuez system that will sustain the type of deferred gratification v'

which ig necessary to achieve their goals.

Undergirding eny attempt to help the disadvantaged student is
the necessity of helping him to develop self-confidence. As a
result of a recent survery he conducted, sames c°1emen has stated
that one of the greastest barriers to school success for dis-
advantaged youth is their feeling of a lack of control of their own
destiny. They do not think that they can manipulate the factors in
their environment and so they drift along with the tide. The program
we are suggesting will provide them with the knowledge and the skills |
which will enable them to alter their environment.

This proposcd curriculum ia designed to compensate for the

inadequacies which hinder educational progress and to prepare

deserving




"‘students to enter into a college transfer program. or J.nto a

vocational or techm.cal program which may be outslde of the realm

of the present Junmr college. Further. the student may even choose_._ N

to enter the world of work as an alternat:.ve at th:.s moment. : No

matter what the choice is, the emphas:.s is upon equa.ppmg these

- students with the type o:E background wh:.ch will help them to make

realistic career choi ces and which will furm.sh them a mot:.vat:.onal

‘and academic basis for the realization of these cho:l.ces.

The five community junior colleges in this consortium are
planning to develop curriculum content, curriculum materials, and
curriculum organization which will implement the objectives .

delineated in the previous sections. | These colleges will engage

in a year-long study of course content and curr:n.culum mater:.als. The

next phase will deal with what we term "reality testing". 'l'hat is,
veriousvcontent and materials will be tested. in the classrooms of
the jum‘.or colleges involved. This testing will be followed by
implementation of the entire program.

e

As a result of this program and of the process of initiating

it we are hoping to develop a scheme or schemata which can be used

by other junior colleges as they plan innovative curriculums. At
the present time, we are in the process of planning. We are still
dreaming. It is not yet a reality, but we hope it will very soon

bhe one.

At it E AU
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f MarshajD. Ranlerson -

Acoonding to the program. my top:.c for today is d:.reoted
studies and the oollege ks eading program. ‘However, I would 1ike to o
~ follow Dr. Clarke's talk by saying that we need the k:.nd of oompr_:e-?‘
Ahens:.ve program that she has just been tell:.ng you about. | |

'I’en months ago I became DJ.rector of Project Ideata.on, a'

v_speoial NDEA reading projer-t. At that time I read the pro;ect, ,
g'studied :.t. and determined three goals that I would ....Jge to |
| »aoh:c.eve while I du:ected the project. The first was to find out
a'bont the :eading problems of students at Lake city Junior College.
" What were -their reading problems? Did they really have problems
in read:.ng? 'l‘he second goal was to study the educational
ienv:.ronment from wh;.ch these students had come, the five countz.es
which our junior college serves, to try to determine why these
 students have problems in reading. The thizd goal was to make
suggestions for possible steps to alleviate those factors which
had contributed, kindstgarten‘ thiough grade 14, to low achievement
| ‘i3 reading at the community junior college. |

As T accepted this challenge a year ago, I realized that it
was probably impossible, but each time I have met with the NDEA
committee, they have all smiled and given me more money, so I feel

that maybe it 3_._;_ possible. 2And I think that another thing that
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'might come fram Ehzs is more sunport for the k:nd of program.that

- W« TRROONRTX e 2

Dr. CIarke has talked about. So I want to tell you'What 4 found

as I began my anestzgations last summer.

The fzrst thlng I d-a'was to survey the achxevement scores of
"students at Lake City Junior College. I found that the medzan |
',scdre for}a.nationally‘known reading test given to all freShmen
"AWas the‘37Yh'percentile. This meant that over half of Our*students

ahould‘be classified'as remedial readers. |

With the help of the school nurse we gave vision and_hearing
testsvtovall of the students referred to the reading clinic, with

| the result that over 50 percent of them failed the vision test.
Most of these students had never had their vision tested before
except by the Snellenawall chart which most schools still use and
which is adeguate for testing vision for "playing baseball”. but
| AOt fot testing reading and study skills.

Thé-second thing we found was that 21 percent of these
students failed a hearing test using the audiometer'acc0rding ;0
standards set by'the American Academy of Ophthalmologists, These
students had never had any kind of hearing test. So I discovered

. that ou~ studnets did have problems--half scoring below the 37th
' percentile, and many with vision and hearing problems, as well as
other problems of similar nature.

Tb‘find out why so many students at the junior college level
had such prdblems@ I investigated reading insturction practices in

the largest of the counties served by the junior college. These

ER&C

Aruitoxt provided by Eic:
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are some of the things I found.

A gvr‘eat deal of money has come into the state of Florida" 1n |
the last few j"(ear‘siy‘through the Elementary and Secondary'Eduoatio'nf o “
Act. 'Most of this money has heen spent on readi.ng programs. »l |
However, the emphasls has been on reach:.ng students severely

| '- retarded in reading ach;evemen’c. those who supposedly were scormg |
'_at least two years helow grade level. In the area where I work, |
I have heard teachers say, "We have a reading program. .'rhere are o
. 30 students :.n our ‘school who work with a read:mg speo:.‘ala.st.' We
- have 700 students in our school. and 30 of them work w:.th the . |
read:.ng spec:.al:x.st every week" In such schools, only the worst
read:.ng problems were be:.ng reoogm.zed. |

I found that test:.ng was :.nadequate throughout the f:we
oountzes. The ohlldren were not g:.ven read:.ng tests.~ No .one
seemed to know exaotly where the -students were reading. one S

teaoher. asked to tell us the read:.ng grade levels for her |

| ‘, students said, "well, I teach s:.xth grade. I have a few students |
on f:.fth grade level. some on sixth grade level, and some on ,»

o seventh grade level." When asked how she determmed tne level. :
8 she repl:.ed. "We have three books we use in our olassroom. One |
'th:n.rd of the students are in one boo'k. one th:.rd in the seoond

. "book. and the other third in the th:.s'd book--so I know they are .
read:.ng on these levels. " | |

B I also found that there was no prov::.sion for :.n-serv:.ce
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itraining 80 that teachers such as this one could learn how to |

,._‘19 }

S
Y

determine reading levels of ﬁhe-students. How do you find out

- about the materials that are now'being@wrltten for children who
‘have problems in learning to read? I found several principals

who said, “My=teadhers,1earned all of ﬁhis when they'went to |

coliege. They don't need to learn. They already know“how to

.,teach reading." Yet throughout the naclon, 95 percent of f1rst

Ny was_noney for hiring reading specialists because of,ESEA.‘and'ﬁhes

»field of reading'has reached the classroom teachers. There‘are

hearing testmng programs going on in any of these fzve countles.

' people were hired because they couldn't find reading‘specialists;”

‘grade teadhers have been using basal readers pr1mar11y in the

teaching of reading~dbasa1 readers whidh hawe not dhanged since
1930. B |

In ‘aaa. little of the research that has been done in the
few in-service programs in the state. There are no vis;on and |
There were reading specialzsts who had had no trainlng. There_
Theyfbecame reading specialists merely because they were hired to
be read:ng speclaiists.

1 found that there was no written policy for the teaching of

readlng. w:th the result that a teadher usually gays, "Well. I

- think'it is the responsibility of the second grade teacher to do

_that. and I am a fourth grade teacher." or, "I think it is the |

aresponsibmlzty of our reading teacher who teaehes those 30 students

~ that ndbody else can help. It is not my responsib1 ity." There
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The teachers' society had no policy to help clarify the Pfdblemhdff;d'"'”

of responsrblllty for the teachers.

I think the saddest dlscowery of all, thoth. was Ehe lack
of mater1a1 in the classrooms whlch.matched the readlng 1eve1 of
the students. "I found in oue 700-pup11 school where the'mean hf
score on the senior placement test was 58 out of a possihle 495.

that all of the materlals in the c1assrooms were written on

| assigned qrade level. If the teacher tauqht eleventh grade

| hlstory. he used only eleventh grade hlstory books. ‘“That is

what the state says to use." the teacher says, not reallzing

that there are so many materials available today to use in |

'teachlng chlldren where they are instead of at some 1mag;nary

place many of them.wxll never reach.

‘I also found teachers who felt that readlng was a subject

 to be learned in the first three grades of school, and that 1f :
- a student»had not learned 1t then, it was the prrmary grade

 ,teachers' fault. At the college where I teach the teadhers say.

”What are we, a glorlfled.hlgh school? Do we wan* to help these

f~ch11dren° Do we want to help these young people? They ought to

K have learned that in hzgh school. "

| The thh school teachers say, "Readlng 8 not my job. I don't

' ¥now how to teach reading. The elementary teachere are the ones

viho ought to‘be teachlng reading." And the elementary teadhers

say., “Well. really, it is the responsibllxty of the flrst. second.'v

_'and,thlrd grade teachers. They are the ones you need to po:nt the
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finger to." ' And these teachers say, "We don't have a.kindergefﬁen ﬂ°7*

in our county. If we had a kzndergarten. that*wuuaé aolve all the
vprdblemeé" It seems no one really feels reaponstble for the |

prdblem.

'we did do one thing in the counties that I work‘wxﬁh that

really shocked the whole facuxtV. At a sdhool.ﬂhﬁre the teachers

said poor reading abxlzty was the fault of those darned elementary |
school teadhers who don't do anything but play games. we gave a

test to all the high school students in grades 7 - 12. Wegfound_'

" that on the reading test we used, seventh grade stndents scored
,SIightlylEbove average for naﬁional'norms--’not southeastern norms,

~ but national norms. We foind that as they'proceeded through 7th

to 12Eh grade. Ehe students steadily lost ground -1e3 that‘only

"~'eight of 72 seniors scored aoeve the fxfteenﬁh percentlle. ﬁhe

_rest‘below. Thls ;adlcated Ehat the students we:e gettlng lost

not durxng the elementary grades, but after leavzng elementary
edhool.

‘I think the explanation is that reading is not a sﬁbiect,
but a tool. Reading is a tool that college etudentS'use 9% percent
of thei; etudy time. It is a skill we develop ovzr a period of

years--a developmental skill. For instance, I am presently

: learning to read statisticz. I don't yet do it very well, but
slowiyllem.iearning. This is a new kind of readinngkill for me.

| When students reach seventh grade there are many reading skills

they cduld not possibly have learned in elementary school. In




| “high aehool there are new skills and new words for etudents to |

» ].earn. new words for teachers to learﬁ. 'because i‘eading is a

cumulative skill we all go on develop:mg throughout our l.ivee.

These were eome of the things I found were affecting students
who came to our junior college: lack of mater:.als. lack of under-

stand:mg that reading i.s a gkill that develops over many years H

lack of traim.ng for teachers; and, lack of professional material
| for teachers to use. They aocount_, I think, for many of the

.problems we have encountered at the juni.or college 1eve_1.'

And what ,di‘.d we have at our coliege for these students? When

I first came, we had required rea'ding for all students scoring

‘below the twenty-f:.fth percentile on the Towa silent reading test.

'But from read:.ng research materi.als at Applachian State Teachers

COIJ.ege. I found that students at that. college who benefited most

from required reading courses were those who had scored in the

eightieth and ninetieth percentiles. They made the greatest gains,

wh i.ie students in the lower quartile made the smallest ga:’ii-....a par-
ticularly when they had been foroed to take the course. It seemed

to put a »stigma on them. They were the poorest group because we

said they were. And if they were that poor they didn't stay at

college.
In fact, most of the students I taught last semester are now
either' on probation or no longer at the junior college. | Why?

The read:.ng lab could not possibly do ail that was needed. These

- studehts were limited in the number of courses they could take,
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They could not take-fhe hormal 12 hours. They ceﬁia‘tdke onlyf.
six hours, plus reading and physical edueation an&,e:£;§‘we11.
instead of failing 12 hours they failed six.'and_paseed reading,
physical education and art. | | o |
A student must begin to learn where he is. Working in the
reading lab Ehree days a week, reading materials that often were
superficial as far as subject matter was concerned really didn't
, help these students perform better in college Engiish and math.
I tried to teach some students to read algebra problems, but I
was a.misefable failure because I know very little about math.
What else did our college do for such students? Well, in
: talking*wxﬁh our 1nstructors I found that mnst of them'had one
or the‘other of two,philosophiee: “"These kids don'*t belong here
g0 we will flunk them out. We have got to make our courses real
college courses, SO we will flunk them out.*™ Or, "Well, I like
Ehese kids and I want to help. them.learn. so I will make my course
a littie bit easier for them." Watering it down the first group |
calls it, and it amounts to giving‘college credit for courses that
are not really on the college level. |
There was alsc a third attitude among the teachers: *He does
not belong in the transfer diV1sion. We will send‘h1m to nursing
or automobile medhahics or the business school we have here.”
‘O0ften, however, thcse courses were even harder for the student

than the cnea in the transfer division.

- I sugges: o you today that none of these approaches works.
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It is not right to ftunk some students out if we hawe the ph;los- - 
ophy that we'will accept all hl@h school graduates. and Ehis is
our stated policy. It is not rxght tO'water dawn our courses
and then give college trangfer credit for.ﬁhem. It is not right
for us to make a decision that a 17 or 18 year old is going to be
an automcbile mechanic because he came‘from the kind of'sdhool

. I have been describing to you today. | |
What are we going to do about it? I think the answer lies
in what Dr. Clarke presented to you a few moﬁxénts égo. We need
a total approadh. I was interested also in what Dr. Bennett‘had
to say abeut the intelligence of his students because I real:.ze
that many of YOu are asking, "Why do they come to college at all
if they scoré so low on these tests?"” |
™5 weeks ago I réad a publication put out by the National
'cQuncil of Teachners of Ehgliéh on language érts for the culturally
disadvantaged. This report said that we could no longer speak of
a gset IQ of 80 or 90 or 100, but must say that a student's iQ is
80 in a poor environment, perhaps 115 in a good environment. That
ig if he has the kind of material that he can wo:k‘With on his
level. Or the student's IQ is not necessarily 100. It may be 100
in a poor environment, perhaps 145 in a good environment.
what kind of environment are we going to give our‘ junior |
~ college students? I ﬁhink‘that-eadh of us, nd matter what we
teach, must be involved in a total program designed to meet the

needs of our junior college students.

B
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REVOLUTION IN EDUCATION

K. G. Skaggs

The title that has been given £o my zemarks this evening |
implies, of course, that there ig a current révciuti’on in eduéation. |
that education long steeped in traditioh and in cénvention has at
last begun a move toward re-evaluating its role for the latter part
of the twentieth century and the beginning of the twenty-first. The |
revolution in education is noi; as dramatic and spectacular as some |
would wish, but if we view this great éocial movement in direct
perspective, we can see the play of draina, the flash of brilliant
fires of gefxiua. and hear the thundei: of an onward movement in the
classxroom.

In the deliberations of this conference concerned with the
kinds and levels and guality of education thét must be deire;oped to
touch the minds and awareness of all our people, it is necessary
that we understand some of the causes of the revolution in eduéation
as well as its character and its fo.rw‘ardmovement. |

Educai:i.on had either to change or to die as we have known it.
The education many of us here in this room received as children is
no longer significant or useful to the world or to the society in
whi.ch we are living out the rest of our lives. Certainly education
as known in the teens and twenties of this century can hold no
challenge, no interest, and no vital element for most children and

young people going to our schools today. Thus one of the reasons
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 and one of the causes of the revolution in education.iﬁ the \
revolution we know and experience in human life and in our society.
Alfred North Whitehead, looking about him at the cruibling
supports of the society into which he was born and in which he had
lived a part of his life, and contemplating the rise of a new
gociety and a new breed of man, made these remarks:
“In the cimditi.ons of modern life, the rule is ébsolute:
The race which does not value trained intellirence is
doomed. Not all your heroism, not all your -social charm,
not all your victories on land or at sea, can move back
the finger of fate. Today we maintain ourselves.
Tomorrow science wiil have moved forward yet one more
step, and there will be no appeal from the judgment
whieh will be .then pronounced on the uneducated.®
As man casts off the bonds of earthbound knowledge and soars
into intellectual realms heretofore envisioned only in science
fiction, his problem will be t¢ “"unlearn" as much'as to acquire
new understandings. Only yesterday, the atom was thought to be the
jmmutable unit of matter; now it has been split, with cbnsequences 
both fearful and wonderful. And our most 1eérned'scholars. looking
to strange rays of light, again dispute a'questicn once believed
gsettled--the very origin of the universe. In the laboratory, life
can be created in a test tube.
Not only in nuclear physics and mathematics, but also in
biology, in chemistry, and in the gocial sciences are we witnessing

breathtaking advances. One revelation leads swiftly to a dozen

others, in irreversible geometric progression.




The new Perspective this upheaval of‘knowledge requirés.the 
mental revisions it demands, and its implications for imﬁediate
social and cultural change place an almost unbearable responsibili£y ‘
upon this generation of students-—and upon their teachers; We must
somehow cope with a populafion éxplosion'that'wili doubie the humah
race by the year 2000. We face a technolégical'revolution iﬁywhich
iﬁportance of the individual is ﬁitted against £he benefits of
auﬁamation and cybernetics. And we face a death struggle between
the "haves" and the “have-notsﬁ of this world, with all the
kaleidoscdpic political and economic alignments suchva’struggle
implies.

Increasing urbanization of the United States and other
industrial nations is inevitable. There are threé billioh people

on this planet today, but by the year 2000 there will be six billion.

' And for these six billion people, if they are to survive, the,world

supply of food must be tripled during the next»35 years.

In Asia, in Africa, in South America, and even on dur own
prosperous continent, human'appetités and aspiraﬁions demand 1ong-'
denied satisfaction. Impatient hands reach out not‘only for food,
but also for dignity and freedom and. most eagerly'of ali. for
knowledge=--that “open'sesame“ to the better life.

Against this stark backdrop, the drama of the late twentieth

and early twenty-first century will be enacted. The'denouement_of

the play will be as we write it, for it is primarily to the United
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‘States that the disadvantaged of all lands lodk;

It would be folly, then, to peruse United States demographic 
and economic statistics with the eyes of an isolationist. This
country's future must be assayed in the light of world projections,
whether we are planning economic growth or educational development.
There are no islands left on earth, anq no longer can thersc bz any
such thing as an insular plan.

In an age ﬁhen'the Uhited States is called to her most
arduous world responsibility, her working force-~the produétive
segment of sgciegy-dwill be proportionatelﬁ smaller than‘at any
'time in her Whoie history. According to the Bureau of the Census,
the labor force#-persons age 22 to 64--in 1950 constituted
55 percent of the total United States population, with persons
from‘birﬁh to age 21 comprising 36.9 percent of the population
and persons 65 and over representing 9.1 percent. By July of 1970,
census projections andicate the working group, age 22 to 64, will
comprise only 46.9 percent of the total population, a significant
drop, while‘the birth-to-21 segment will héve groﬁn to 43.7 percent
and the over-65 group will be 9.4 percent of the population.

It is valid to assume this pattern will persist to the end of
the century. The post‘Wbrld*War 1I baby boom has reached college
and the crest of that postwar birth wave will enter the labor force

during the next five years. But if present trends of early marriage
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Tand.c‘hild bearing are sustained, theie'will be an almpst'simuitaneoﬁs
~ increase in the birth-to-five year age group as postwar “babies"
 ptdduce a new crop of infants. Mearnwhile, at the other end of the
scale, life expectancy inéreases. swelling the ranks of senior
citiéens.
Most vexing _.Z all may be the frustrations encountered Ly
educators when they try to cope with internal migration and the pate
'terh,of population distribution in this country. Census figures in-
dicate that we are a nation of high mobility. Each year in the past
decade, 30 millon persons have moved from one house to another.
Every year about 20 millon of them moved to a new location in the
samevcounty. but~£ive millon crossed the county line ahd five millon
crossed state lines. .There is every reason to believe this mobility
will accelerate as new industries spring up attracting workers and
professionals from points all across the land. The trend to the'
~cities wi11 also pezsist: The population of urban areas increased
from 64 per cent of the total populatibn in 1950 to 69.9 per cent
in 1960. But there is a paradox here. While movement to the cities
cbntinues. many central cities are declining as families move to
satellite suburbs. Eight of the ten largest cities in this country
lost poPulatian between 1950 and 1960. Where young, prosperous
families have fled, less privileged groups, racial or ethnic minori-

ties, have crowded into city quarters, creating a new set of problems

and conflicts which. all 06 often have remained.unsolved and
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unresolved by eity school eyetems caught in the croee cutrent- ef

o eocial. change.

'rheodore H. White. in 'l'he naki.ng of 'I'he gresident, 1964. took
note of the implicat:i.ene of this soc:l.al ehange: |

"Starkly put. * he said, "the gross fact is that the great
cities of America are becoming Negro citiee. Today only
one major city--Washington--has a Negro majority. - But

by 1980--if the arithmetical projections of present popu-
lation trends come to pass-~-Negroes will be the majority

in Detroit, Cleveland, Baltimore, Chicago; and St. Louis;:._
‘and in the decade following, in Philadelphia. By 1990,
then--~which is almost tomorrow in the eyes of history--
these trends. if unchanged, will give America a eivili-
zation iz which seven of her largest cities (all except
New York, Los Angeles, and Houston) will have Negro
majorities; and the civilization of this country w:.il be
one of metropolitan clusters with Negroes congested in
turmoil in the central cities and whi.tes defend:.ng

‘their ramparte in the euburbs. “ ,

R And what does this mean to educat:.on?

| _ti.on is the ehange in cl'araetenst:.cs of the young people we teaeh

TR AT T

Another factm-' that is J-m1°¢>r:tamt in the revoluti.on :i.n eauca- t-1" S

A few moments ago we used the phrase "a new bre ed of men" In a11 PR

truth. the young peop].e who are eomi.ng into our claeeroome and

| laboratorn.es today are ent:u:ely d:.fferent from the k:.nds of peraons

| we were at the:i.r age. :l:t is an old saw. ef eeurse. that "human

nature does not change" ’ but i.t :l.s not an honest one. 'I'he baaie

o e ements. perhaps. of human nature as expressed in basie emotions. R

have not ehanged vexry much; but human heinge change from age to

age, from generation to generation. and the ehange in this twentieth f S

b :eentury has been 8o ab:upt that we in all honesty must eoncede that




| hman nature has changed --changed, at least. rn the way t ,' lear'is. j{f

-What; are some of the characteristics of the studsnts tha ' teach?

"What are the characteristics of college age youth today?

Por one thing. these young people today'hame begun to resolve ‘gg}ff;
evftheir'basic feelings concerning authority at an earlier age than anyspfhff
| .generation preceding them. 'I‘hus they do not 1ook upon us, their | |
| velders. w:.th the same awe that we looked in our day upon our elders.yf-,f

.]Today :m the classrooms. on the campus. we must win their respect and

e : the:l.r acceptance. not by v:.rtue of the positicn we hold or our place o

- on the faculty or on the staff. but as people having something im- "

. portant to impart to these young people.

'i'he college age youth of today 1acks deep comm:.tments to adult

e ’ivalues and adult roles. very largely because these values and roles -
H‘WhJ.Ch we ourselves have established have been brought w:l.th us. from

an earl:.er time and a world now dead. which :|.s not at all understood
- ‘or even accepted by these youth._ How can they have fa:.th :.n our

i : values and how can they accept our roles as adult:s when they feelv |

£ " that these are not at all related to the present. the contemporary?

'l‘hey have grown up almost completely alienated frcm their

parents concepts of adulthood and theY are very 1:.ttle concerned .
,A“W-'l-th the ma:.nstreams of publ:.c life. I thJ.nk that their reject:.on
v"h"f}ﬁ"_,'Of public llfe as we know it today is because they have been a].most .
completely disaffiliated with any hlSt"rlcal greatness except the }

N :_,'Violent sort.' 'l‘hese YO\mg Pe°1’le' were b°m ata time e;ther Qf
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e Other young people have found mean:.ng in the Peace Corps. in such S

grea;t mi.litarv holocaust, at a time when th.e world as we knew
it was he:.ng destxoyed ‘and when no new structure was bemg erected
to gn.ve us new hope and new fa:.th . Perhaps they were born durmg

the Korean COnflzct, a nasty and v:.olent little war that. had m :.t

all the elements for faithlessness and d:.scontent. H:.story to t‘hem

has not been a glory and a greatness but has been large.a.y v:n.olence, o

- holocaust, destruction. depnvat:.on.

'I'hese young peop.’l.e v:.ew the world they are entermg with deep

| m:.strust. 'ro them lt :i.s a cold. mecham.cal. and emot:.onally mean:.ng-";_";w” |

less place. '.'l‘hey really want no part of it, and therefore.v they

bel:.eve that the only way for them to get along is to be aloof and
'ldetached from J.t. Thus they cont:.nually seek for somethmg that to
| ,them has meanmgo has warmth. that offers life and worthwh:.le values. L
| They £ind these qualities in the support of cults based upon beauty ;
and sunl:.ght and love and warmth The beatnik geueratz.on was foundedt S

-~ in complete rebell:n.on from the art:.f:.c:.al values of current soc:.ety.

S orgam.zat:.ons as CORE and tn the M:.ss:.ss:.pp:. Freedom 'I'eams. or

o experiment:mg w:.th ‘the new hallucinogens.

Let no man mxstake the real basa.c quala.t:.es of these young

: '_P°°P13-- ,‘l’heY are surpr:.smgly sane, real:.sti.cp and 1eve1-headed. - .
- Any person in the f:.eld of eduoat::.on who fa:.ls to recogm.ze these ot
qua]..ttz.es m our stuoents fa:.ls to understand any part of them 'l‘hat

uheY are seldom o:.ven to great enthus:n.asm is qu:.te true. but on the
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other hand --and I know I shall surprise you w:l.th th:!.s statement-- v

they do not often :.naulg ':.“ fa at:.c:.sms. | If you are th:.nkmg oi‘:’

_the Berkeley a.nc:.dents » the draft-card burm.ngs. the oad cloth:.ng

yvand groom:.ng that some exhibit, I would tell you very qu:.ckly that

these are not really fanat:.c:.sms w:.th these young peOple--they are

~rather mut:mles aga:.nst the order that. we must real:.ze. you and I
: helped create. | I would also tell you that these young people are

| fwell-read and well-:mformed. Perhaps they do exhlbu. the usual re-

sults of J.nuna*'arlty in the:.r mterpretat:.ons of what they read and

| v"what they learn, but generally speak:.ng they know much more than most-‘

of Us d:.d at their age and know it so much better. If you would have

'doubt of th:.s eharacter:.st:.c. thee come w:.th me to the lz.ttle res-

taurant on COnnectJ.cut Avenue in 'Jash:.ngton where I eat nost of my

meals and that is also a ‘avor:.te gathering place for students from

Georgetown, ‘George Wash:.ngton. and Amer:.can unlverait:les. and Just

l:.sten qu:.etly to the conversat:.ons gomg oni around you Then go -

home as I do somet:.mes and look in the mirror and say. "I-Iow oan youf

| he so dumb and all these young peoPle know so much""

Perhaps what I have been say:.ng is that these young people that o

we have been teach:.ng have a greater potent:.al for 1.nte11:|.gence than' o

| any generation yet produced, yet they are less able to organ:.ze and
R dz.sc:.plme ‘their potent:.al:.t:,esa Interestmg’ly enough, the major:.ty'ﬁ

N *‘of these college students of ours d:.sapprove of the k:.nd sf l:.v:.ng t'

. _the:.r parents are exper:.enc:.ng. and therefore. parents are less and




less important as models for the lives that z want to live. 'I'oo.

they bol.iovo that much of what we adults do in irrational and

:lnvali.d i.n view of tho new world. and that what wa do has no real B o

' purpose in life other than to meet a:m exped:.ont neod.

'rheae. then. are the students we are attompti.ng to teach--to

’tmh w:lth minds and hearts molded j.n a wor:l.d that u gane--—to teach
by tradit:lonal and convent:.onal. techniques and methods faahione& for | |

a world that is no more--to teaoh 1nf1uenced by valuea and judgmenta |

that ean no longer apply to the new society--to teach using materialsi

and i.nstruotional products that have no real rel.at:l.on to the

.' ‘problems and 1ssues at hand. Here. hen, with our studenta. is cne

of tha graat ..actors in th:l.a revolution :ln eduoation.
Another part of this great revolution in eduoation is in the -

field of ourrj.culum. Somet:l.me if you reauy want to be startled.

: pi.ck up a catalog og an institutioﬁ of some 25 years ago. before

most of the atudonts whom you are teaohing were born. compare it
with tho most recent catalog of the institution. How much real

ohanqe has been made? Now beFore you start smiling a...d pointing

‘out to me things that are different 1n the catalog, _ask yourae.:.*‘

how’ muoh that is different is really change to meet the needs ofv a :
'new goeioty and a new world, and how much of what is changed is |
just tinkering and rearrangng. You can paint an old Model T w:l.th

‘as many colore as you may w.iah- you can change the uvho].stery and

| qut on some new lights; you can put on a self-starter zud new tires

| v
aad
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but the machine that ohugs off after you have done a11 these things'>*‘n
is still a Model T. This is the kind of tinkering and faee-lifting‘n‘ur.
that many of us have been aoing in education under the.name of S
experimentation and innovation. If we would really wa].k baok a |
little bit from.our duties and other ohores. ether'we be adminis~
trators or in the olaaoroompdwalk badk far enough really to see our 
students as a eroee~eeotion of the eooiety that ia before us, rangina 
all the way from the culturally disadvantaged, the socially aisadvan-
»’taged. the European-origin»worker and 1aboring olans, the s0l1id end y
:_ the etolid:middle olaos. to those representing the-beet in oulture
and edueation that our society can give—uif we oould,measure suoh a
view of our etudenta againet the ourrioulume whioh are being ofrered.
e would.he appalled and terriblyp terribly frightemed.,“ - |
| | | Tho revolution in eduoafion has done much in many areas. but
in'the area of currioulmm itself--that most important,vmost eseential;"
| key'and vital area-wmovement and ohenge have been veryu very elow. |
A-.Let‘s lodk for juot a moment at this part of the revolution.
| May I begin this eection by’simply atating that the need for B
’reaearoh, experimentation. and. innoVation in oollege eurrioulums is
8o overwhelming and so pressing that unleee we in our institutions
nof higher'learning.‘junior and senior colleges alike. make a’true
:ieaiizationvof our poeition. educational disaster faoeo ue;_-There
'f.is,todaya preseing need foryoloeer articulation and ooordination

~ among all segments of education.




We are still, in the organi.zation of ’o\‘xr collee_{e eurri.culums'.»v |
highly compartmentalized. Even the most philosophiea;.ly gii.bk member -
of the administration would have difficulty on many campuses ‘shoiving
the direct relationship among the various departmeints of curriculum
or the various courses in the cur\riculums . much less '7.why gome courses
are being offered» other than "they arev' required by the University'.

In curriculum, unforﬁunately, we are doing go much work and expending |
| ao mich effort on things that really do not matter. or perhaps, as one

*wag" put it, "We wear ourselves out trying to keep the sacred cows

of curriculum alive".

Certainly I do not need to say very much-xt=this point for more
specialized curriculums and programs in our institutions. The fact
that you are in this room this evening and that this conferehce is
bej.ng held, demonstrates your awareness of the need for more special

programs in our inétitut:i.ons. We have slowly learned that measuring
the level of achievement of a student does not determine the worth
and value of the student as a product:.ve member of society . p:ovs,dea. |
that we can give him an education and a training appropriate to his
abilities ‘and competence. We have just started into th:l.s whole area - |
of creat:.ng and developing curr:.culums and programs to f:.t the needs» |
and ab:.l:.t:.es of students, and we are beginning to move away from
the older. smgle level curriculum mto which we . tried to cram al].
students w:.thout much regard to md:.v:.dual and um.que d:.fferences.

The whole area of occupational education as we know it ,tvoday -

. -

36




37

I e e b ,,AM,‘

in its broad perspective and in its many facets is actually less | |
than a decade old as an educat:.onal trend and phi.loscphy. D:.rected
studies programs such as we are focusing upen during this meeting
are not even yet a trend in curriculum and are just beginning to
einerge vieibly in our 'thi.nki:ig. Education for se-celled profes-
sional personnel has not yet been woll enough defined for many of |
us actually to know what we are talking about when we ﬁs'e ‘-the term. |
New arecas for the edtieai:ian of people are being diseovered
at regular mtervals--note the great new field of publ:.c service
eaucatien just now being identified--the new health and med:.cal |
areas with names that most people had not even heard of two or three
| yeare »ago.» These are just a few examples of the re‘volutiori‘ in
eurri.eulum. | |
- Of course, we could go on talking about the various needs
still existing as we focus our attention .on what we teach.. Just
iwhat Shauld we teach these young people who will live half thei;r‘
 lives in tlyxev'tWen'ty-.first century? How do we devise learniné |
| prog:éms tha.t must be a part of their educational experience? How
ylyo'ng | are we to eonti.nue to st::ﬁ-’aight-‘-jacketv the carriculum irvxt‘o |
in’flexiblé minutes, hours, deys and months: continue the tradvi.t'i.Onal "
50-minute period because in the ‘1840'5 a psychologist det'erm‘:‘.ned |
that an interest span could not be maintained for more than 50
‘minvntes: icontinue accepting that proper spacing of times in the

classroom should not be more than three times a week, or every other

EKC
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day were not sufﬂci ent to allow etudents to get the:lr assi.gnments ’
in :I.eu time; continue the reetr:l.ct.ed measure of 1earning ti.me ini:o B
montho determined 'by harvest and grow:i.ng seasons becauee once |
Anzrica me an egrariao nation? | o

I believe as we look at eurriculum' today, we wiil aleo» find |

a need to eotablieh the teacher and the educational worker in new | _—
| roles w:i.th new and d:l.ffering responsi‘bi.].ities. But acroas the nati.on,
~ how many schools of education in our universi.ties and four-year “ |
.collegec have made any aerioue attempt to break through the hard shell
of traéitionausm in the teachi.ng profession to ident:l.fy theee new
» roles and reaponeibilities of 1eadershi.p in the classroom?

I would hope, also. that no discourse on the revolution in
veducat:lon would end before something was said ooncerning the |
revolution in today's facilities for education. Speaking from my

| | pereonal experi.ence in helping to coordinate planning and develop-
vment of educational £aei.1itieo. I can say that many of the facets of | | -
| | pl.anning whioh two or three years ago seemed bold. courageous. and .
, way, way out i.n the blue ‘yonger now make me wince becauge I can now
see the traditional aspects and traditi.onal akeleton showing through.
Quite franklyp visi.ts to many of our new institutions, mostly on the
| . junior oollege level. but including a few senior colleges and
; _ ~ universities, too, indicate to me that thi.e is another of the slow
| areas in the 'revo].ution in education. I 'suppose we are 80 vioibiy "

| dealing with money when it comes to br:lck and mortar and stone, it

day, because the ooll.lections of books in the libra.ries of an earlier o .,
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is'natural for traditional caution to keep us from‘being as bold
or daring as we would like to be.

To try to describe to you some of the breakthroughs in

’fac111t1e8 planning Which are giving at least a little movement to

the revolution in education would'be to keep you here mudh too long.

Let_me.:therefore, just tantalize you. What do you know about_the

new concept‘oi education as found in the Library school? I am.not

referring to an 1nstitution for educating and training librarians.»

I am talking about a collegiate institution in which the library '

as a tremendous learning_resource center becomes the core of all

_-activzties and evervthing else is peripheral. |

And'have you read about the neW'oakland Community College
5ust north of Detco:t. a new'metropolitan 1nst1tution engaged in
building almost $40.000 000 of educational facilities unthout

classrooms, with the entire program,based upon the concept of

1n61Vidual study and the audio-tutorial method of learning? Have
~ you become at all involved with the sensory learning capsule? This

concept is based on the idea that we do not learn with Just two

senses in the classroom--sight and hearing--but with all our senses.
Thus the new sensory learning capsule makes use of all the senses:

of odor, light and color, pain as well as pleasure, hearing, touch--

 all of them. S$tudent chairs are so constructed that they can be

tilted. rocked, jiggled, spun, and formed into bed-like couches.

The teachinq gpaces, Or rooms themselves. can also be tilted, rocked,

and'rotated.
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Have you made any study of the developlng urban community |

college campus or of the town concept of the communlty college Where

the college 1tself owns no actual buzldlngs or plot of land. but

holds classes in various places in spaces appropriate to the

learnlng that is being done--the whole communlty thus hecoming a

learnzng 1aboratory° Other speclallzed instances of facllity

v plannlng could be clted to emphaexze the recognltlon nOW'belng

given to the revolution in education. I suppose;

Butfwhere does all this finally lead ns? What meaning has the

,revolutionfin education for us? How much of what I have been saying

~can be_described as'really experimental and innovative--how much of

it is stiil tinkering with the old Model T? Well, I do not know
andvcannotlin,all honesty tell you. Real growth in education is

based upon newly emerging concerns of our society and the roles of

-»people in it. It is based upon the college students of today and

~ their emergence as individuals with needs and ideas and philosophies

and 2pproaches to life of their own.
There is a new awareness of the role and the functions of
teachexs and administrators in the new educational society. There

is an awareness that new techniques and devices and materials in

teaching make podsible new places of learning. The revolution in
education starkly presents to us the challenge of change--a challenge
to realize that we face the almost unbearable situation of teachlng

new kinds of people for a new‘klnd of world. But the challenge of

‘change for students is the transition that is being made through




their lifetimes--the revolution that is taking place with them ad”_u
the soldiers in a revolutionary army. |

In summary, I would like to rephrase fof you the elements of
the revolution in education as I hévé'tried to déscribe them.
Perhaps, both for;cla:ification.and for broadening your own concept
of what the révdlution is regilé about; I will approach these
factors from 2 slidhtly different éoint of vieW'now. Only if we

ourselves understand the elements of revolution'will we begin to

get some idea of what our role will be in the revolution and the

- form that our planning and development must take in the years to

come.
First, then, in the revolution is the crisis of values--values

that have been altered and twisted out of shape from our own

 earlier day and time by uncertainty of the future; by higher

mobility of our society; by the instability of information itself

which is changing so fast that the fact of today beccmes the myth

‘of yesterday; by thé shadow of the mushroom cloud; by the changing

morality and religion of the time; and, by the increased emphasis
upon the individual and decreased emphasis upon the crowd.

A second factor of the revolution is the problem of incorpor-

~ ating youth into the full society. No longer is a youth discounted

as a member of society; he is now recognized as a fully partici-

pating member.
A third factor of the revolution is the problem of self-

realization in a massive and vast society that like some monster
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. of old 1s inclined to gobble up the individual and destroy hia ',, ’;_:ff.;f-:fl

'identity. or relate him completely to a comp:ter numbcz

Certainly another foctor in the revolution is the evcr-

S increaaing and desperate necesgitv of vocational nremation as

E 'a. part of the fundamentnl and hasic education of everY peraon. '1‘o s
. Sbe sble to P'mce in °°°1°‘=Y is now carrying with 11: many of the

‘-,__same atatus valuea t‘hat ‘culture" of the paot prev:.ously carried. S o

- --'All of these are baoic factora of the revolution in education.

'I.‘here is. howeve:, a special factor that nceda to be emphasized.

o .a.nd that is. of courae, the emphasis of concern in this confetence. :

o -l’fwha"' 5-‘ the problem and the function and the role of education.

"Vi"-‘;j‘:':‘particulaﬂY aa we see it in the jun:.or college. for the sooiolly

e _j-f_and econcmically underprivileged- for those persons in our society

o ""who hcve lw ability achievement scorea; and, for those who are

ﬁt this gr oup. we must 'keep three facets of realization well in
.:-; min a‘ For thoae. I am quoting frcm the report of the National

e f Comittee on Secondary Bducation. First. the 91-'0“9 we are talking
about ia movinq further and further 3"‘1’ 51'0“‘ th° “°m °f th‘ :
;.:l’y",.j}society in which they live. falling fu:ther and further be‘hind. ;;';
:f‘v .;z-]f_vim“awtg poor will stand in a very different relationship to t‘he |
».‘L-.f’:,“»'vres € of. t‘he peop.‘l.e ﬂhan yesterday 8 poor diﬁ. Second. we n@ longer
11%. m an. economy of scmrcity where it is nef-'“'w f°r scme not.

f.‘_ito consume very much so that others can consume more. “ In cold

-_;,:V{:_lncking in motivation and drive? In the developnent of any p:ogram |

o economic terms. people who do not consa._me very much are *oday a



. simply a drag on the economy Thi.rd. we now ‘lmow that most of the

group we are talk:l.ng a'bcut were horn with the mtentia], to be R

o easonably able. inteuigent, productive ci.t:.zens. And. finally,

| *.:e 'e se.. t-_l_al of all tlu.s is preaentation.~__, o

What do we do ahout 1t? Can the pro'blem now defined by the

revolution i.n education be solved? The quest:.on :.s really whether |

i ‘;»::jjvlthe revolution in education has a chance to succeed. Given all tbe

.»iycther negati.ve factors cperatmg on the li.vcs of younqatera.' can we |

~ dn education make any si.gn:.f:.cant. headway in meet:.ng the problems

'_‘of the revolut:.on? '1'0 put the quest:.on even more bluntly. can Lhe ‘," |

o :achool.s meet the pro'blems of the revolut:.on and st:.ll remam ,' fﬁh ‘l

o "',faithful to t'he:l.r hist:oric comm:.tment to the organized teachi.ng of. S

L intellectual subject matter? Or, let us ask the quest:.on m another o

i way to meet the comm:.tments of the revolution. dare the schools

‘ ,.V"f;‘_:_aspire hoth to that set of personal goaln wh:.ch dom:.nated the ‘,

"‘J'{‘_progreesi. v e era of the 30-5 and ﬁhat set of more purely 1nte11ectual

e “‘T_:‘_igoals wh:.ch has dom:.nated thc past decade? can they ach:.eve th:.s?

Wel].. let me aay that the s:.tuation 1ooks hopeful. more

o .”\:.- ;‘f'_{‘:i,;hopeful than one would have thought a generation agc. Al]. of the

b ew.aence points to the fact that we may very well be on the edge of

a great breakthrough m education and thai: we will be able to serve

G ’?rrf‘_.f“fmore interests of the revolutmn. To help us :I.n th:.s breakthroughp

" to:-‘help us :ln succesafully meetmg the com:.tments of the | ;»4' h
{evolutx.on m educaticn. we have a r:.ch var:.ety cf curr:.cular

: f!reaourcea which have just been developed» 3 We sti.].]. ‘have the old




- ,:’} j_;-'.vbackgzouna and approaeh to curri.culum w‘n:t.ch could be used as a

0 ;A.‘;f_medmm for producing personal and intellectual traits deemed

"'_"_.,v”_ﬁ'des 1e ‘by soei.et'-Y- And in addi.t:.on to these gene::al factors

flwhich w:.ll a.:.d and help us. we also have much more.

First. we have newl,y enr:.ched mathemati.cs and science programs

designed to generate fxeedom of m:.nd and the spi.ri.t of inquiry.

S :*'"-_V:]Second. we have an e.lmost new set of soe:.a]. sclences. as yet barely |

i ,“-:'f";tapped ﬁor #-he::.r capac:.ty to human:.ze. Third. we ‘have the f:i.ne art-a._' 5

and mus:.c w:.t.h teehnolog:.cal resources thax. make t:hem almoet. a new :

e ) "__;fmedium for the mlt:.vation of the 1.nner man. Fourth. We have the

\"’“7:,,,,practica1 arts. used so far almost exelue:wel.y for the development

o of s‘leills. 'but capable m:w of much further use. - F:.fth. we have a

L efg,nearly new ‘body of knowledgeg vaguely descrxbed as the behav:.oral

:;v','j.‘:f’Se:Lences. ri.ch :.n :esour:ces for understandmg one s self. and others-;.f-i:.z |

S “"And sm:h. ve have physlcal educatmn' 1“"1“‘1“‘9 more tha" the

i develoPment of mscles alone. o

Well. these a::e some of the factors that can be used as we try |

to meet and solve tne problems of the revolut:.on in. edueati.on. The _T’*_{i; o

R "‘_faotors of the revolution are. I think. pla:.n for us- values--

i ;fc'banging vaiues' yoang people--a new k: nd. new breed- the chanqmg"jy{15-.7;‘

bt ‘ ';- role and funct:.on of t‘he teacher, t:he changz.ng place Of the 8¢h°°1

in socxety--—the new challenge for J.ts educat:.onal program. ,f

'1'0 eerve a new age and to serve the revolution :.n educatz.on.

you and I must make the bo]. st and finest use of all. the materials ‘-', | 5@;17_1;'

i : : at. hand that we have. You .and I are part of t'he revoluti.on :m




educat:.on. Yau ara here at this meeting to discuss one of the

""‘the cd:her areaa. e

_areas of the revolut:.an. but you eannot ignor@ i:he implications of

A long t..me ago one of the world's best thinkers. a man called
j'.f'Isaiah, told h:l.s pggple, A-'Remember ye not: the former things. e " ,' |
i nei.thez consider the th:.nga of old. | Behol.d, 1: wi.u do a new thing ',

'now. and :I.t shall spring f@rth "
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since this program features the clearwater campue of St, Peters«-

o ',berg cmeior college and the Nor*-'a Campue o!c u:l.am-nade. and we are

L m c:l.earwa..er. I thotight :.t wou:l.d be of mterest for you to eee a

. ‘few p:.ctures of our campus.— We at u:.ami-nade. :.n one way or another. S

o have been involved in gu:.ded etudies e:.nce the eecond year of our "

: __'exx.eten*e. | In 1950 and 1961. our campus looked someths.ng llke th,:.e.;.j

. _""’HWe called i.t the "chxoken coop campus for obvioue reasone. We have,:.:fyf',-i' :_‘;";"‘;

R ._gone through a eer:es of moves and changes. We have lived w:.th

| ‘construction. We have borrowed h:.gh school buzldmgs after hours. ’_

and have uta.lized abandoned army fac:.lit:.ee. We have now armved

- at the stage where most of the north campus :.s completed and the

eouth campue well under way w:.th one ma;or buald:.ng in use. R

In 1960-61 we had a total of 1428 students. Presently we have B

S ) over 20 000 thh 2500 m the readmg program alone.: We eerve a

o l.arge metropol:.tan ax.ea. We have Lxe mflux of Cubans that you knw‘_"._ :

ahout-‘ eome south Amer:.ean and other forexgn students. | and many
- tour:.ets and other retired people who 1:.ve here year round. We have -
'complete student and faculty mtegrat:.on. T may say without any
exaggerat:.on that whatever prob].ems or challenges you may find or

| foresee in your gu:.ded studzee programs. whatever typee of studente

el :,fyou may encounter that need your help. we have those too and more o B

V.:'Of thems more pe°p]'°' "“”’9 Probleme and s:.tuat:.ons. 3

‘ My top:.c accordmg to th:.s program is to be gu:.ded etud:.es- -




- phases of our mstruct:.onal program.,

‘f_group inatruction. I th:.nk 1 wi].:l. have to say that tlu.s m:.ght not
fully describe the kinds of tb:.ngs that we do and bel:.eve m at

M:.am:.-nade.' I..et's run throu ih Just a few of the p:.cturea that show 1 ';

™

| Here is a picture of the read:.ng laboratory shwmg students

‘workmg w:.th books and varlous equ:.pment. 'I'he secoud is simz.lar to
the fz,ret. taken from a sl:n.ghtly d:.fferent angle.' Here we have a
- f'stv dent work:mg w:.th a Junior Contrclled Reader. The serms of f:.lms

- f/used m.th th:.s mach:me are letter coded according to diff:.culty.‘ The
'fstudent :.s a good semor h:.gh level reader and is us:.ng an I.x or" o
B h:.gh school 1eve1 E. D. L. f:.lm.‘ ‘When he completes the art:.cle he

’-:ftW111 Jot down hzs finiehxng tlme. tdke the comprehenslve test. dhedk»:[
11:. record his score on the chart provzded for h:.m, then work out |
'”'.h:.s average word per mmute reading rate and record that as well. : - o

If he has made errora he usually scans the ert;cle to locate the

preferred answer and make a correct:.on.

Th:.s p:.cture shows an article taken from the H(; ser:.es. roughly =

'junior h:l.gh levefl.. '!h:.s next is a high school l.evel reedmg student :
v’ : usmg a Shadowscope to help him improve hz.s sk:.mmi.nq and scanm.ng .
| teehmques. 'rhis is a student using a Cra:.g eader., She is workmg -
for i.ncreased rate of comprehens:.on on her present ].evel. | Programs -

‘at vari.ous levels from elemnntary school through college are ava:.l-

8 able o

'I‘lus student is using a 'rachomat:.c 500. Couventionally_ thie .




B able axbout the equ:l.pment. we aid not snggeet tha.t he change. ; e ;
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»‘ maoh:me is used for group work. but e:.nce th:.s student :.e knwledge- "

'I‘h:.a al:.de shows a tape recorder play:mg m.sten and Read tapes. e

These tapes ar:e used and l:.ked by all of our students s:mee they

provide two approachee to learnmg. lmtenmg and see:.ng. : We f:md pa
. them mvaluable for students learm.ng Engl:.sh as a second 1anguage
and with the eulturally deprxved.‘ 'j; f '4 | | | |
Here is a storage vault where teacher-mado materlals are kept -
 for use in the :eading rooms, as well as the read:.ng la‘boratorj.es.,vf

We have a w:.de var:.ety of ors.g:.nal as well as cop:.ed S“Pl?lementary e

. '» mater:.als.‘ Also shown here is part of a oollect:.on of cut elass:.cs: )

: .wh:l.oh studente may check out. o

“em ate a few p;;etures o:f;' our hear:.ng and speeeh thera.py

E v'laboxatory. I wi.ll have somethmg more to say aoout speech and

hearmg therapy :.n the course of my remarks. o

Ae I mentioned earl:.er, we stari-ed gu:.ded stud:.es m the gec- o

o m& year of our ex:.stence. prmc:.pally to take care of the Cu'ban

,_:.nflux :m 1962. At that t:me we adm:.tted many Cuban atudents who

‘ 'spoke lx.ttle or no Engl:.sh. As soon as fao:.la.t:.es permxtted we _» o
| oomb:med the northwestern campus, the Negro. students. and t‘he north

| ;,\campus of u:.am:.-Dade. 'I‘he role of the jum.or coilege to prov:.de the

‘ 7_ first two years of undergraduate college work mexpenswely. elose

ERIC
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| o home, and in many cases adcquately,' even comenoably, was the 3

{ traditional. beet understood, and pro..ably st:.ll most commonly




L 3 } accepted 2013. ; mere is no dOﬂbt that it Will contmue tQ pran a 35

o Jthe need for m.gher educai::c.on mcreases m proport:.on to the eom- S

o _plex:.t:.os of our time and the :mcreased crowdmg of our um.versit:.es. f

| I-aok of understandmg of the comum.ty college oceurs among those who/f-f. :‘:

would have this limited role the only role. who res:x.st the real:.ta.es o

s of present—day gsocial change; who pers:n.st m rhe no longer appro-

o pri.ate conception of a college-educated el:.te. who cannot embrace e

E the expansive concept to be both/and becduse they be] 1eve that for

o tho gake of standards they must be e:.ther/or. o
m.reeted or guided stud:n.es at Miami-Dade have changed and vari od; ‘_
- from year to year accordmg to changes in our student. body. growth E
| yof the oollege. and development of the vocat:.onal termmal programs.
B Reading. wr:.t:mg. | geech. ano’z mathemat:.cs gu:.ded studz.es are present*;
- de].egated to the separate departments-‘ we do not have a speo:.al -
a&mm:.strat:.on for the entrre gu:.ded stud:.es program. ~So .the en~-
’, tzre faoulty of u:.am:.-Dade is directly or indirectly - most of us |
_very direct}.y - :.nvolved w:u:h t.he students in the gu:.ded stud:.es
programs :l:n the lower sect:.ons of the fx.rst year courses that we |
| call gm.ded stud:.es. overy student's problem :.s to h:Lm an md:.v:.dual 3
and oruoz.al one. We, the faoulty. are constantly look:.ng for new ‘
| ways to utz.hze and make more etﬁectrve small claesmom :.nstructron,

| _audrtoria proqrams. d in .i,“ 1 ed mstrnet:.onal dev:.ces. each

| 'for the th:.ngs that :.t can do best. We do not-‘ see vthe program

merely as preparation for the transfer courses, though that is the
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o ‘case in many instancca. xn aome ca:ca the d:.:ected studi.ca may

SRS aervc as pxcparati.on for vocaucnal twc-yaar tcm:.nal courscs aad

- .vcarzy crcdi.t as auch.

E think 1 may say that the gu:.ded atud:.as math prcgram wac the |

 . f:.rut. and the one ﬂ‘“‘ has changga least in content ond emphas:.a smce' o
| »*t.s mcepti.on. This would naturally be true becaune math is a uni- e
fversal 1anguaga. and math deficiencies presumably would be aimed at B

proparaticn for wore advanced collegc math or fi.rst year ~1gebra, m.

prcparation for the transfer, vocational. and techni.cal pmgram,r e

-'.ﬂ‘lc “omn-door policy" :mpli.cs that 1nstruction shoulﬂ hc prov:.ded
- cn an Appropr:.atc level for the st.udent. In accordance wi. th thx.s ,

| ;,i.natitutional philoaophy the guided studxes prog:am in mathamati.cs | |

A mzceseamlv cvolved in the firgt and aecond year of the collcge s

life. Most of the student body of Miami-Dade is made up Of graduates
of mdc cOunty 8 sccondary achcc1 - 'lhav have had opportum.txes for

| cxccllent mgtructz.on in mathematics. But many take ‘minimal re- | -

| ,qui.rmntc and arri.ve requirirg instruct:l.on in basic ari.thmetic jm':
bcgi.nning algebra. 'mese courses ver:y soori, and I think perhaps in

~oux ncxt catalogue, will drop the remedi.al conuotati.on and be :I.abeled

_nath 90 Ari.thmet:lc. Hath 91 Fi.rst Alge“bra. and Math 100 Second A"

| gebra. Romcdi.al. math couraes in the sense that they are preparataon‘ '
fcr advanccd courses cannot be expected to be a 100% success. ) N
atudcnts who have had opportuniti.ea to st-.udy mathematics for uvelve

,' yezau and who, for whatever reasons, fail to achieve si.gm.fzcantly
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o v,durmg i:hose years. seldom f:.nd the magz.c :.n» Jnnlor cnllege that. m.ll |
e | lead them to mathemat:.cs. sc:.ence. or engmeermg degrees. 50 the j
| mathematzcs remedi.al program :.s. to a great extent. a:.med. ‘through
coun:sel:.ng and mstruct:.on. to equ:.p theee students for preparation .
‘leading toward some kmd of termmal program. I-Iawever. there are ,
noi:able exceptions. | At Miam:.-Dade. part:.cularly m the Cuban po- o
- pulata.on. _the low test .;cores :Ln mathematy.cs are frequently a matter
R "of l:unz.ted Engl:.sh vocabulary. When th:l.s Cuban stud@nc :myxovee lns “
: 'Engl:.s‘h vocabulary, he is ready to go. Other except;.ons are some of B
| the ret:.red people who come back and perhaps need some bas:.c rev:.ew "
o to set them on the way to courses in advanced math or courses wh:.ch )
1 w:.ll lead them to a degree J,nvolvmg advanced mathemat:.cso DR
We are mov:.ng more and more into a correlatmon of efforts :.n t‘he “
readmg. wr:.t:.ng, and speech departments :.n recogn:_t:.on of the :r:e-
| lat:.onsh:.p between the way an md:.v:.dual hears. speakso xeads. and
'y'wru:es the language. By fam:.l:.ar:.z:.ng oursel\“s w:.th new raethods .
and matenals and by tr:.al and error, we feel that we are hegmm.ng
to learn to make clear d:.stmct::.ons between the th:.ngs that can be =
| accomplz.ehed by programed :.nstruct:s,on. by large aud:ntona seci::.ons.

by mach:me teach:.ng and test:.ng. and the ‘things that must be brought

back to the small« clagsroom or to the individual c.ounaelor.
At every stage we undertake to en 1:.51: the student as an acta.ve
ally by showmg him the reasons for the things that he is asked to do- |

their relevance to the ends he hopes to accomplish . Most ,teachers | |

[Kc
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' :who d:.struet and fear programed inater:.el are» those whc see i.t ae a o
cruteh si.mi.lar to the old wornout workbook. Programed mater:.a.-..tce,
L :.s subj ct tc m:.suse and so far we have avox,ded extens:.ve use of :.t.
__Hawever ve had an exper:.mental claee last semester that used the
programed materz,el and related the programed J.nstruct:.on to the
e }:  wr:_t:.ng and read:.ng courses. Follaw-up th:.s semester on those stu-
| dents whc have gone on to freshman Engli.eh ehaws that a).l of them
whc are atill with us are do:lng ae wel:l. as the studente who have hdd B
 the regular ccuree in claseroom :.natruct:.on. Many of us fee]. that
. "‘»the programed mater:.al shculd be aes:.gned by d:.agnos:.s for t’he stu- .
"dent to work out hia own deficiencies. and that the test of ‘h:i.s "
" ‘auccese should he nat the test that comes w:.th the programed mater:.al |

‘..V‘but the Papev chat he wri.tes in his small claes aection. | |

!ou aaw a few p:i.ctures of our epeech and hear:.ng therapy pro-

gram. | It :I.s connected ind:.rectly with gui.ded studies i.n that many
. t:.mes speec'h and hearing defic:.encies are related to problems in

: ‘_reading and writing. 'l‘he program is open to any stucent who requests o

’, it, or faculty members may refer studenta to the speech and hearmg

tyerapy se:w:.ce. T"aere the student is evaluated, dxagnosed, and

appomted for therapy at a t:une that doec not conflict with his reg-—' -

ular schedule. 'l‘h:.s serv:.ce is free. Therapy is d:.rected tcward

- »_the needs o:E the md:.v:.dual student. ‘It may be conducted in :.nd:.va.-

) dua]. or group sess:.ons. I.:.sp:.ng, fore:.gn di.alect. stutter:mg. lan-»"

'guage ca.sorder. res:.dual speech trammg. ‘as well as speech readmc,
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are some of‘the'speeCh‘and hearing disorders heing’treated in the

speedh clrnlc.

Begxnnlng 1n January, 1968. we expect to nge all 1ncom1ng fresh~-

| men a hear;ng test (audzometrzc) and an 1ndiv1dual speeeh evaluatron.

‘r_SuehAservxces are made possible by modern sound and audio eqnxpment.

aVailable space,'and’accredited personnel. Comfortable furniture

and a relaxed atmosphere. as yau may have noticed in the pzcture. are

"1also a part of effect:ve therapy. Our physical faCLlitmes include

V.a sound proof room for hearlng tests, a carpeted office w;th attrac-

tive decor for therapy. and an observation room with a two-way mirror.

As far as‘wrrtlng is concerned. I thlnknwe Englzeh teachers

have been guzlty of puttlng too limited a construction on the word.

’ "We need to keep remxndzng ourselvee that our function in teaﬁh;ng

Engli eh is not necessarrly the production of more Englisk: teachers

- or, for that matter, not to insist that everybody'we teach has to

ER&C
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| turn out graceful prose. In this sense, writing is a highly special-

ized . ekill like any other specialized skill. I hate to think what

| would'have happened to me as an undergraduate if my physic~ and

| b;ology teachers had mnsxsted that I acquire a degree of competency

in tbosedsubjecte that would eompare'with the objectives some English
teachers proﬁess o aim for in freshman and remedial English courses.
Englzdh teaching at all levels should gerve the gducational

process. Writing is a means as well as a goal of learning. What-

~ever a student's;aﬁilities may be, whether he plans'to prepare for
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college transfer or enter a vocational field, he will need to read
at some level of understanding and express his thoughts with the
maximum degree of clarity. These are the twd main objectives 1

set before my basic English classes. I never let them forget that

they are aiming at reading with comprehension and writing with clarity

And through these goals I have been able to su‘sta:i.n a high degree of
motivation: we all learn with greatest éase the things we really
feel a nerd to know.

Throuch readings and discussions of readings, I get them intar-
ested. in having something to say. Then I set them writing. Coxrrec-
tions ar2 wade on the basis of either accuracy or clarity. No
conclusions about the readings are ever imposed. Since readings are
used as an aéproach to writing, the student is never told anything
Le should read into the work. His understanding takes place within

the classroom, so all are on an equal footing. And I may say here

~ that this is a way that one can haldle students of widely divergent

abilities within a single classroom. We ére not. asking them all to
do the same thing. We are asking them all to pezform at the level of
their own ability, to interpret at their own level of unde:standing.
to have a right to théir opinion and to learn to .trust their opiniom.

When questions are directed at his statement, the student learns

.to judge for himself whether he has been able to say what he meant

to say. Frequently his fuzzy writing comes from fuzzy thinking.

Wheu he straightens out his thoughts, he is in 2 much better position

\
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to straichten out his writing. After he learns to judge whether he

has said what he meant tc say (and this may take some 1nd1v;dua1 con-'“'" 

versation with him --asking that he read the seatence he has wrxtten.
and tell what it means; showing him what it seems to you to mean) he
can be shown how he might have said it.better. He learns mechanical
Jdevices, without ever naming them, as logical tocols fof clarifying
his thoughts.

Programed materials, .I well know, are availakle for all the
writing skills except the one most important skill which actually
goes beyond skill; that is the ability to interpret and relate ideas
and express them in understandable lancuage. At all levels, even
the lowest, I think the student should be challenged to react in
writing to something he has read, from the very beginning and through
out the course. To try to accomplish everything all at once is dis~
couraging and défeating. Brrors in the use of words, either spelling
or vocabulary which interfere with meaning, punctuation fof meaning,
word order and completeness of thought, may be enough to ask of the
student who has already resisted any form of verbal competency until
his college years. Whétever he does should be a means, the end of
which will always be tested in his own writing.

Reading may be only to get the thought of whatever material he

can handle at some level. There are also programed materials in

- reading that are excellent. We have not nsed'ﬁhem.much.fbut probably,"

;we will. We think that the significant advance from this kind of
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teaching occurs when the student does not just find the errors on
the tests or the word or sentence that answers the question, but
when he can state in his own words in language that does nct obscure
meaning the thought of whatever he is assigned to read. He must
understand that any other formal schooling in the academic sense
'depends on this ability. Most Students who want to enough can aéhieve
it. Aall should be given reqular opportunities to attempt it. 7To
measure their achievement there is not now, nor will there ever be,
a substitute for the classroom and the teacher.

We have all»heard junior college teachers who, as they would
put it, "hold the. line on standards", boasting a high drop-out rate
- ag proof of.their virtue. If the college operates under what is
implied to be a quaint and misguided law called an "open-door policy",
they accept all entering students into the traditional freshman pro-

-

gram iud maintain their academic self-respect by discarding those
who cannot do the same caliber of work required by the universities
who are aceespting only the top 20 percent. If queried about what
happens to the drop-outs, these proponents df junior collegess as mare
adjuncts of higher education would reply that their obligation was
discharged in giving the student a chance. If he couldn't make it,
the concern was his or that of some other social agency:; the college
must "hold the line".

The course, if any, that did not meet the real or imagined

standard for a regular freshman course would be taught as preparation
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for it, with meny complaints akout the high schools not doing their
duty, and would, of course, be non-credit, The crucial question here,
I think, is credit for what; towart what? Unless the student is
already highly wotivated--an unlikely assumption at this level=-~he
is not going to kuy gtrictly non-credit courses. why should he?

To refuse to recognize whatever growth and achievement he is able to
accomplish, to refuse him the means of progressing and to demand the
impossible in terms of arbitrary and unattainable gtandards is to
refuse him admittance intc the mainstream of American life.  He has
already, in some instances, been barrci admittance for over 300

years.

The speadker is jndebted to Professor Eunice Kimbrough and
professor Melvin Schwartz for information concerning the
Reading and Speech laboratories; to professor. Richard D.
shaffer of the Mathematics department; and, to professor
Audrey Roth who taught the experimental guided studies
English course using programed materials. |

SESNRIRE S S Al it ataa K2 S B




STy T TR e T e

THE DIRECTED STUDIES PROGIAM-
INDIVIDUALIZED INSTRUCTION

Merle H. Morgan

In directed studies at St. Petersburg Junicr College we
make every attempt to approach instruction on an indivicualized
basis. To go back, though, and relate soma of the history of our
program seems necessary. We are fairly new by some standards,
and yet we are old, 1 euppose, by other standards. It depends on
when one began his own program.

In the fall of 1964, St. Petersburg Junior College recognized
that many students who had ability and high school diplomas were
unable to de work at the college level because of academic
deficiencies. It seemed then that it would be consistent with our
philosophy at St. Petersburg Junior College tc establizh a program
to assist these students in strengthening their weaknesses. A
Departuent of Directed Studies was created on July 1, 1965 on each
of the three campuses of the collegz, with a chairman for each
campus who wcxked independently for some time in making tentative
proposals for necessary programs that we might adopt later. 1In
December of 1965, some six months 1lis., the overall proposal as °
presented by the joint efforts of the three chairmen on the three
campuses was presented to the Committee on Curriculum and Instruc-
tion and was approved.

The Department of Directed Studies at St. Petersburg Junicr
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College was created for the primary purpose of providing individn-
alized instruction for students who have ability but who have
weakneises in their agademic backgrounds. However. there were
other purposes, and thes: individualized programs are not limited
to atudents with academic deficiencies which would prevent them
fyom attending college, hut are available to any student vho is
enrolled in the college at any level in any academic area for which
he has a need and/or an interest.

Beginning with Session II, January, 1966 the Clearweter
campus scheduled on: section of each of three approved courses.
Scme students anrélled during the first »week of Session II and
others continued to enroll through the eighth week. This is a
feature of our program waich we like very much. Students may
come in at the beginnirg of the term on counselor referral, or
they may come in at any time through progress period oa referral
of the instructor, the counselor, or the student himself. After
the eighth week, which is the end of the first progress repert
time, no further enrollments are accepted.

We started our program with 67 students who t;ere enrolled in
courses and seven students who were doing unit work cnly. The
program continued into Session III, with one section of each
course being offered again on the Clearwater Campus.

In Session I of 1966 the courses offevern were expandefd on the
Cletrwater Campus td five sections each of the three courses vhich

had been approved. The St. Petersburg Campus then began its

e S rpse st s 1 ¢
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program unfer the adlinistration of a new department chairman with

six sections in language arts and four in mathematics, and the

Skyway Campus inaugurated its program with four sections each in

~

language arts and in mathematics. The enroliment in the programs

has continued to increase, and we expert approximately 100 pexcent

o, increase by the fall of 1967.

It seems appropriate at this time to emphasize the fact that

these programs not only provide individualized instruction, but

also are completely voluntary on the part of the student. There

is no requirement at all to go into these programs. Great

encouragement, however is given by his counselor and his instructor

to each student who needs this kind of help. Our objectives are

te provide programs to prepare students for probable success in

college, to contribute to the growth and development of individual

students, to assist the student in stregthening his academic
weaknesses in any area, and to supplement the curriculum at all
levels for the student who needs or wants additional instruction

in a given discipline.

The core program for directed studies is a Communications

Laboratory designed for students whose academic weaknesses are of

a general nature. 1Two additional courses, Contemporary English

and Fundamental Mathematics, are ﬂesigned to strengthen the
student's background in these respective areas.
The purpose of the communicatioﬁs laboratory is to assist the

student in the deveiopment of the basic skills of reading,

Aruitoxt provided by Eic:
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iistening, speaking, writing, as well as to improve study skills.
tndividnal instruction is provided in appropriate units of study
to give increased opportunities for the application of these gkills.
Tnéividual conferences are scheduled for the purpose of streng’hen-
ing a student:'s'abil.ity to huild self-confidence and to work for
personal adjustment in the golution ch realistic educational goals.

In the communications laboratery we offer a variety of units.
Of course reading skills would be basic to anything we do, but
reading skills are developed in a number of ways. We use controlled
readers, Craig readers, tape recorders with EDL tapes, programed
vocabuiary books, and other printed materials that seem appropriate
for the given student.

vie also work with study skills including such things as the

use of a dictionary, the use of an index in a book, and understand-
ing graphs, tables, maps. ¥Knowing where the sources of information
are to be found, organizing facts and note-taking, skimming and
scanning -~ all of these, of course, are jnterrelated with the
reading, but arc nonetheless separate as study skills.

- Listening skills also are developed through the uce of the tape
recorder and the various tapes that we use. We try to hulp the
student develop immediate recall, help him learn to follow direc-
tions, recognize transitions, récogn:i.ze word endings, and be &ble
to comprehend lectures.

of all the communications skills, the one in which we do the

least amount of work is speech. We do have work on rate and voice,
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such areas as loudness, pitch, quality and diction. We dont
really have a ptogression of units. Instruction depends on the

@ individual student and what he needs in particuiar.

Another unit with which we do work is critical thinking. In
this unit we werk on such things as inference, recognition of
- asgumptions, deductions, intérpretations-éthe usual kinds of
things that are involved in critical .th:i.nki.ng. This is done with
printed material that is available to students. One of thé basie
pieces of material for critical reading is the RFU (Reading for
Understanding), a program which has various reading J,eveill.sa -
Anothef way that critical reading is developed is with tapes--iie
- lean heavily on the tape recorder. | This laboratory program takes -
care of those pecple who are weak in all areas. Some wrj.tiﬁg is
done, but it is basically sentence composition and not much else.
We have another course in the language arts area called Con-

N temporary Englich. The purpose of this course is i:o prepare the
gtudent for his first transfer course in English composition.
However, we always stress to the student that this coutse. along
with any other courses he takes, helps him in all his college work
regardless of what ii:v is.

Contemporary English is primarily preparation for English 140,

the first composition course. The course outline is flexiblg

enough to allow for the individual abilities and requirements of
each student, and we use 2 linguistic approach to our instruction.

Toe be more accurate, the approach is more transformational than it
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truly linguistic, but in any case, it is not the >ld traditional
method. The comprehensive review of grammar and ucage is carried

out here, along with spelling and vocabulary. Frequent opportuni-

ties to develop sentences, paragraphs, outlines and vocabulary are

included in this particular course. The development of these

skills naturally will lead to an increased ability to write with

clarity, conciseness, and effectiveness.

] . We have had some amount of success in this program. We are
always open to change, and we have changed somewhat gradually in

i these particular programs. They scem, however, to be working

"5 fairly well.

The content in this course, as indicated, has to do with

‘ grammar, punctuation, capitalization and in writing itself. In

i preparation for the»writing{‘we use programed materials. We use
programed English, programed vocabulary ané other programed

] materials which seem suitable. We have a programed writing book,

} for instance, which lends itself quite well to a number of the
students.

} When students are ready to begin writing, we employ 2 variety

of methods, using some material we have prepared ouvrselves %o

1 bridge the gap between programed English and writing. We lean

heavily on Peterson's Contemporary English which is a series of
lessons made up for ugse on the overhead projector with transpar-
F encies. These are used in small group situations which allow for
4

discussion. Follow-up writing is done with development all the way"

L

©
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from sentences through paragraph writing. We feel that if we can
get the student to the point where he can write a good paragraph
and understand something zbout transition from one paragraph to
another, he is perhaps ready to gc on to freshman composition as
normally presented and be able to compete with his classmates.

Oour third course is Fundamental Mathematics. Its main
purpose igs to assist the student who has deficiencies in his
mathematical background and who needs additional skills and
concepts to prepare him for Mathematics 110, our first transfer
mathematics course.

This course is flex:.ble enough to allow the student to beg:.n
at the level of learn:.ng  indicated by an appropr:.ate test at
the beg:.nn:n.ng of the course, and proceed from that po:.nt through
quadratic equat:.ons wh:.ch 1s a recommendation for Mathemat:.cs 110.
'I'he content of the course begzns w:.th bas:.c mathemat:.cs and | |
beg:.nning algebx:a. 'I‘he student beg:.ns at whatever po:.nt seems -
approprz.a.te. A lz.mited number start w:.th basic mathemat:.cs. most.

start with beg:.nm.ng algebra,- Depend:.ng on the:l.r a:.ms they Proceed S

o 5 as far as they need to 9‘0.

We have some gua.dehnes set up for getting :l.nto these prOgra:ms .

'rhey are somewhat £ lexm,ble--a much over-used word here. bnt one

we lz.ke and conti.nue to use. You w:.ll see what I mean as I descr:.be

o 'f_:} the guxdelines for Ds 50. the comuunicat:.ons 1aboratory progtam.

On t‘he SCA'I‘ test a student should be below the SOth percent:.le




o be presented to h:.m.

of you who have taught 11: knOW. have dlfficu],ty in reading fl.rsto

. f," ""oi: the counseiors is important.

S ‘{t"‘:c:ri.teria or guidel:mes needa to be applied t° every ’mdent' Any

:i.n quanti.tative on the SCAT- be].ow 250 aga:.n on the sen:.or place- o
T -ment- and. reading above 40. : Read:.ng ie vory J.mportant in t.he

T ,:math program. | nany students who have d:.ff:.cultY in math, as a1l

S ",‘{'y?ai.fficulty i.n math second. If a student does not read well. 'he i
gk - " 5_3 not ab].e to eomprehend and czarry through the functions that the | B
math reqpires, Additional gu.idelines i.nclude the comprehensive

,math aoore below the 30th percentile._ m au areas. the judgment
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on the Davis reading test which we use.‘ below the 40th percentile.
But the student "e past performance in academic areas is also
evaluated. And, if specific weaknesses are apparent. we scek the
judgment of the student's counselor. In other words, we use test
scores as a ‘spri.ngboard: then consider other criteria, parti.cularlyv
the individual himself, to tty to help each si:,udent make the
right decision about his program. o |

| In contemporary Englieh. gnidelines change just slightly.
Studente need a SCAT score of 35 to 60 percentile in linguistics;
a score of below 250 on senior placement; and, in reading above the
40th percentile. This is required so that the student will have

reasonable assufance that he can “lxandle the mai:er:l.als which will

:I:n mathemat:.cs. the requirement is below the SOth percenti.le

It is also important to undezstand that not eve:y one of these ,
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one, or any conbination of criteria may be used as the basis for

admission to the program. Each student is considered iridiiridually

and guidelines are not meant to prohibit the student from enroll-

ment in the program.

To be specific, there are three methods by which a student may

get into the directed studies program. The one that bringe us most

of our students is counselor referral. These are the students that

we get at the 'h_eginningv of a given session, peopie whose deficien-

cies have been pointed out to them, whe have been counseled, and

who have heen able to see that they reaily are in no way prepared

to begin a full-fledged college program. Many times these etudents

. are people who have gone through high school and recei.v.e’d’ a

di.ploma and in homogeneous groupings throughout high sehool have

been in the bottom g"oups a11 the way. A person who would rece:.ve | | L

~ab grade. for example. in- h:.s sem.or English clase. when he is

i.n the lawest of some 30 groups. would find lumself Lll-pnrepared

o to attemPt to do any wr:lting. ‘The counselor referral. then. :.s
f : :the ene on whi.eh ve lean heavi],!. We like to get theee students R
R hefore theY v met failures T - L
& . B Another method i.s by metructor re:i:exrral. Instr\;iehoie
u »‘_ithrwghout the co:l.leQe refer atudents to the mreeted st dies -
Demment. .:mst becau’e " mﬁt our osurses at the it to.,»,}- S
;cma:nicat:lone I.aboratory. Contemporary Engli.ah anu Mathemaﬁicg
: in no way meam that mstmctors in eoci.al eei.eneea or in ot'her", |

.' areao wi.ll not recogni.ze a wealmess w:l.thin this etudent'
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background and refer him to directed etudies. - When a student .ie

referred by an instructor he can be referred e:.ther through his j " ':t""t’

counselor or d:.rectly to the department. j  By whi,chever method.
-he meets with his counselor to have h:i.s record check«ad and a11 of
his scores evaluated.

When all of these things are done, an agreement is reac~hed
between the counselor and the department as to whether or not |
this student should come in. He always comes in if there is room" B
»regardless of hJ.s ability or inab:.l:.ty, but thi.s k:.nd of referral '.

takee place any time from the second or third day of the sess:l.on

, through- the eighth .week. We like to .get them ear],-y, but, a omet imes' e

| ,students do Just enouc;h so that there is a bit of indec:.s:.on and. S

occesxonally. when these people are not convinced before they 1 V» ;

o enroll in certain courses. :.t takes a little longer to convmce o
R _them. but they still lhave the opportun:.ty of cominq in through

ethe eighth week. |

One method from wh:.ch we get a great deal of satisfacti on,

- think. ie the self-referral. : We c.all these students "wall: -ins"
They s:.mply walk in to the Directed Studies Department and want to
i know a little b:.t more ahout what is gOinQ‘ on because they have ' | . o
i fr:.ends who have been helpeﬂ or are m the process °f being helped. . |
- We discues wi.th each of these studente what we have to of.fer. ’
| .explai.n:i.ng to him as fully as he requ:.res.‘- Then. :.f he does 'have
: _need of tho program. we get together m.th m.s in 6etmctor,. | If«he,

o for example, i.e i.n an Engl sh class and wants to come :.nto the lab
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or into English, we discuss his s:.tuation with his .mstructor and
algo with his counselor; and again, if he needs directed studies
_ ‘and wants to come in and there is room, he comes. The enrollment
v' .has continued to rise through this method of self-referral.

Many of the students who come into directed studies on their
‘own initiative are persons who. for a number of reasons. have had
their education interrupted for an extended period of time. 'I'hey
‘may be young men who went into the armed gservices immediately after
h:.gh school, or they may be older men or women who have decided
| ‘aft'er lo, these many years, "My family is reared. I have not much
to do. I would like to go back and get an education.r" |
| they realize.

When clder people come to the college to enroll.

'perhaps better than some of the younger students. that they are

: not quite ready for ‘college work. 'l'hey know t‘ha an fc‘nglish course o

taken back in 1940. or 1950 or 1960. or a mathematics course taken
‘ "that long ago. has been prettv well forgotten. s They are usually |

_y w:.ll:.ng to bsg:.n with a program Wthh will develop their sk:.lls )

7' s before they attempt to go into the regular program.v

" In addition to ga:.ning a knowlec,,ge of specific ac-ademic areas. ;

| _the directed studies student drs.scove:rs his own capabilities. we

| th:.nk. and is then able to make an honest decision about his |

- future. Many students. of course. have emot:.onal problems largely

G vy'v'caused by the fact that they have never met success at any time. -

o Therefore they might need to develop more pos:.tive attitudes D

toward learning or toward particular smbjects they \ave long ) o
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disliked.’ With some of our students we spend some time, first of

all, to help them develop new attitudes about a given subject or,
as indicated, about learning itself. Wwhen this has been accompliahed
the student is able to gc ahead and perform better in the given
subject area. |
In addition to regular courses, we dé a boom business in
unit referral work. Students may be referred by their inétructorez
for unit work only in specific areas of weakness :in Engiish.
mathematics of other caurses offered by the college. Such unit
-~ gourses carry no kind of credit and receive no part:l.m:ulat mark.
The unit is not entered on the student's record in the r’eg’istra:_:?'s
office. It is just an isolated vun:i.t of epecrlal help. For ‘examp_le.v
etudents in Mathematics 110 who get along well through the first |
~two or three weeks gometimee £ind themselvos at a loss whsn they_
-reach the unit that deals with geometry. Such students may" come
| to the Directed Studies Department for a unit in coordmate |
g | Py geametry. and with the help of instructors and spec:l.al material.
- are abl(- to atay on in their math class. correcting their one area » | v“:;
f we&lmess whi.le they continue further class study. Qu:.te | |
£requently this i.s all they need to do to complete the courae -
| ‘satisfacton:ly. | |
Other kinds of un:lt work are available throughout the math |
s pu:ogram. frcm basi.c math tnrough calculus. We have difficu]ty |
| keeping our ca).cuma books becduse wa have very few of t:hem and |

N students are a.lways checking them out and tend to keep them out




longer than other materials. These gstudents do not neceSsexily
need to be considered for remedial assignment: they just need some
extra help, as most of us do in some areas,

Students also come to us for help in certain units in chemistry
and in physical science, but we sometimes discover that their need
is not in the science area but in mathematics. In any case, they
can get a unit that will help them. Most of these students wotk
pretty much with‘ instructors in the pDirected Studies Depaxtment,
although they are free to take the materials and work with their

. own instructors if they are staying on in a particular course.

When students are recormended to the Directed Studie:s Depart-
ment, and this probably ahould have been mentioned soonar, they
are tested again--not to see if the other tesis were valid, by B
any means, but for placement purposes; D.«.agnosti.c testing is done
in the areas of language arts and mathematies 80 that the student
can begi.n at the point vwhich seems appropriate for him. If he is

~ doing wel»l in certain areas, it is perhaps better for him o yspend R
less time in those areas and coocentrate on strengthening his |
weaknesses, | - | | | |

In language arts we gi.ve diagnostic tests i.n voca'bnlary. :.n . |
reading. in language ‘abilities and in study skills. Not a11

"students take a11 of these tests. It dep@nds on the outcome of
, the tests as ve progress. We start, alwaya. wi.th the readmg test. |

If the si.udent petforma satisfactorily. we then gi.ve him the

1anguage abilities test, and so on.
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 students who would fit into such a program do not come to us.
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In mathematics, we give two d-iagnost:l‘c*‘»ﬁestaﬁ. one .in &1gebta
and another in generél mathenitics., More uhit offerings have
beern added, including courses in social science ancé "th-e natural
scicnces. Our plans also include the develépment cf programs
degsigned for enrichment and advancement in any of the academic
areas where the student shows ability and desire to do further
study than he would be able to do in a regular classroom.

In addition to the courses which are designed specifically

for students with academic deficiencies, the Department of

| pirected Studics has been charged with the administration and

supervr:i.s‘ion of the Advanced Placement Program at the college,
and also with gupplementing and complementing the curriculum in

a11 academic areas.

our advam'ed placement program is sometim@s non-existent.
The
poini' is that +he Directed Studies Program is not z.ntenéled for
remeﬂial work tonly. We started where the need was great est; ve
must walk awh:.le before we bagin to run, One day soon, however,
we bope to implement these other aspects of the program‘.

Purt:her I:esponsibili.ties of the department include the
development of in-service training courses for teachers in the

,pablic sehwl system. The first of these programs will be offered

in Senssion IIX, 1967 for elementary gchool teachers in the area of

mathematics.

Through evaluation of our use of programed materials along
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we have found through evaluation of cur use of progrased materials -
with mdividualized instruction that the value of indw:i.dua,l self-
improvement is stressed while the negative motivsti.cns of compe-
tition are de~emphasized. A student takes a tee: as he completes
a unit. He does not take the test on Fri.day because everyone in
the room is taking it at that time. He takes it om Friday if he
is ready. If he is not, he takes it on Mondéy or when he is ready.
We sometimes give as many as ten or fi.fteen tests during one

section of a course, with none of the tests cn the same level or

n the same general material. Tests are scored and results made

known immediately. We think this is an advantage. " It allows for

. a review of particular errors before the s‘e:uden_t proceeds to a

new unit.

| Pin-pointing errors and speeding up t’he process by w‘hich
errors are broucght to the attention of 'e-.he student helps to direct
him to material which needs h:l.s concentrated study to re-—-enforce
his 1earn:l.ng. With a high level of interest in the mater:.al and
program format, students work more purposeful].y and consistently.
For example, in cur contemporary English class we have one book,

a programed spelling book, which our students think is the Lest

‘book they have read in many years. We have difficulty, scmetimes. .

in getti.ng all these books collected. We alsc have di.ff:.culty,

sometimes. in getti.ng the student to budget his time prOperly 80

. that he does not spend it all on this one spel.li.ng book, of all

things, whizh he likes so much. But this kind of material ‘keeps o




students interested»and going on, apparemtly. .
The problem of loss of. inatruction during any abeeneea_ which |
might ‘have occurred, or the problem of viorking a new atu'demt into -‘
a class, 15 e].i.minated through rhe use of programed material. This
method presente the student with a good cource vhich he can
eempl.ere at h_ia own ,paee. Programed learning also saves time for
the individual student. | - |
Now, returning the point about presenting a’ student with a
good coﬁrse he can vcompl'e‘te at his own pace. Tt;ie is an important
factor, I think. At St. Petersburg Junior 0011ege our prcogram is
eet up :m such a manner that a gstudent may enroll for three hours'’
eredit in one of the three courses outlined. If, at the end of
the session, he has completed his prescribed program satisfac'corily |
he receives an S-satm.sfactory three terminal credits. This
constitutes reccmmendation that he conti.nue to the next step in
| his education., If, however, the student is unable to complete all
vthe work by the end of the aessi.on. he s:.mply re-enrolls for the
next sessian. receiving an aud:.t grade at the end of the term as |
apposted to a faz.l:mg grade. When he re-enrolls. he does not |
' Ppegin the course anew; he contmues £uzom the po:.nt he had reached
at the end of the last sess:.cn.
These, we th...n » are gome of t-.he advantages of :.nd:.vzdual:.zed
imetract,iom in our di.rected studiee program at st. Petersburg

‘Junior College. L
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COUNSELING AT MIAMI-DADE JUNIOR COLLEGE

Dr, Mary Jeanette Taylor

Professor necneodumentioned that our guided studies progtam at
Miami—nade Junior College evolves as it is re-focused with the dhang-'
ing needs or the students or with our ehanglng perceptions of what
the students need. And I would say that this characterizes most of
what we do at Miami-Dade and probably most of what is done in junior
colleges across the nation, but especially in Miami-Dade since we

grow so rapidly. When someone asks me to describe any particular

phase of our program, anything that weddo at a given time, I sort of

feel like saying, "Well, do you want me to talk about what we &id

last month -do you want me to talk about what we are doing thls monthe'

or. do you want me to talk about what we are going to do next monﬁh“" o
‘tt may be a slight exaggératxon, but the truth of the matter is that

we do constantly change in a rather desperate attempt to keep'uprw;thf“

5 what is going on, to re—focus as we feel we can better serve our

 _goa1s and accomplish the purposes we 1ntend for the students.

In talkxng about ccunsel:ng as 1t is relatea +0 guided studies |

';pmograms. I am talking about group counselxng as well as ind Jvidual

’ eounselzng.. I anm talk:ng about academic advisement Whidh is done by

| a groﬂp'of pe0p1e who have coungeling backgrounds, but whose priwary

funct1on is the asszgnment of students to 1ndividua1 courses or to

tpartmctlar currzculums. In the process they do counseling. And then

[Kc

we have counseling done‘by our gu;dance personnel which may'be

vocational and personal as well as academic or, as I am sure
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you are aware, in mont cases all three. 1 am including here aiso

the interpretation of test scores, which is done by the counselors

in two ways.  One is through discussion of the general ways in which

test scores can be interpreted, what they mean basically, the whole

orientation to how to react to a test score. For example, students

‘are told that low test scores do not mean that they are stqéid. nor

‘are test scores absolute truths, and they should not be taken as such.

 This general counseling is based upon materials which are written by

people in our testing center. Incidentally, that material, the
written material and the oral discussionrof'it, ig given to all
students who take the guidance test battery at the time that they are
given their scores in percentiles. The second way test scores are
handled-ié through discussion of test scores from the guidance test
battery, as'wéll as any'other tests that are administered, wiva
individual studenté by the counselors in a private conference.

Now to be very specific about what our counselors do in relation

to the guided studies program. First of all, our counselors address

‘the students after every guidance test batteiy, talking about pxro-

"grams'in the college in general, and talking quite specifically

about the guided studies program, inasmuch as a comg 1ratively high
percentage of our students do fall into that program. And so at any

particular test session, this is mentioned so that those who are

going to be in guided studies will, in some measure, be prepared for
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to be entxrely in gulded studles and those students are referred B

The counselors are glven a list of those students who are 901ngv*‘4*1

specxfxcally to the counselors. Of course they are supposed to comefuendf

in for conferences. but you know and I know that they don't always
do it. Sometnmes they show up and sometxmes they don't,’but Je get
several addztlonal cracks at them. Even 1f ﬁhey do not go to the |
counselors for 1nd1vxdual counselrng*when they are ﬁrrst asked to,

when they go into the academic advisement office to be a331gne& to

thelr courses, if the academic advrsor frnds any reslstance to thelr o

takzng these gulded studres programs, and if he finds he does not

have the tzme or is unable to explaln adequetely to the'student.why

he should take these,courses. if he fxnds the student drsturbed. he :;‘ |

will again suggest that he go to counseling.

After the student has been through the hands of the academ1c
advisor and the counselor. and if he st111 says he does not want to
take guided studies, obV1ously. he doesn't take them. We don t have
toa many,though, whom we cannot reach. By and large, they see the
wisdom of taking the courses, and we don't find, really.-that there |
is any major resentment on the part of most students.

If the student is not one who is go;ng tc take all gulded |
studies courses-eif.in other words, he will be in one gulded studles’
course, such as a guided»studies mathematics or gu;ded studles |
writing course, but the rest of his courses will be college level--

here again he is referred to a counselor in the hope that the




S "‘c.ounselor. :.n talk:.ng to h:.m. can help him explore hzs educatzonal

and vocat;.onal or profess:.onal goals to determine which college

level courses ‘he should take :Ln conjunct:.on w:.th the one or two

guz.ded studles courses that he w:.ll be oarrymg.

‘We have an or:.entatmn prosram at M:l.amx.-Dade Jun:.or c°11ege

RO "whxch is a one-term. once-a-week course for all 1.ncoming freshmen

L fuil-trme students. In th:.s or:.entat:.on Program. of course. stndY e

| "{sk:.lls and var:.ous programs offered are d:.scussed :.n qm.te eome

L ”'-deta::.l. '.l'he sk:c.lls requ:nred in the vocat:.onal. techm.cal, and senu.- |

R “professa.onal area are dJ.scussed along with the a:l.ms of those programs.

= “.‘wha k:.nds of pos:.t:.ons students may expect to get after they have';*' |
_‘been through such programs. etc. Here, aga:.n. spec:.f:rc reference ,-
B is made to these programs in the hOpe, for 1nstance, that some of
" ._ the gu:.ded stud:.ee students who are not :.ncapable ef‘ achlevmg but .
o perhaps. | :.n many ways, jlack mot:.vata.on in the un:.vers:.ty parallel |
o ,orograms. would be more J.nterested and better mot:.vated in one of
the tecnn:.cal or sem:.-professz.onal vocat:.onal programs. In these
‘orlentation sessa.ons, test scores are also d:.scussed. | PeOple who -
are :.n gu:.ded stud:l.es are asked to come :.nto counsel:.ng for .
add:.t:.onal test:.ng :.f the counselors feel that 1t :,s needed. -
We dn.d have at Ma.am:.-Dade a gu:.ded stud:.es plannn.ng program "
- wh:.oh was in conjunctz.on wrth guided studies w::':.tzl.nge It took onev
| hour away from guz.ded stud:.es wr:.t:.ng per week. In these planna.ng"

sess:l.ons study sk:.lls were expla:.ned, group vocat:.onal counselmg

EKC
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o ywas done; otudemts wrote autobiographieal material. eoncerning their

¥ »' | interests. their goals. what they wanted to do in life. ,what they

thought their a‘bilities were: they were given in erest iuventories

were quizzed conceming whether or not thei:: aoals had changed.o In

. °th3: WOrdBo the gnided studies planning session, was intended to help
We 1ike the program 80 well we thought 11: would be good for all

" _ivwould olso talke care of the guided studies studemts. We don't know

that it is not doing the job. We don't have anyv empirical evidence

that it is not. but we feel it is not. and 80 ve are planning, or o

_hoping. to go back to integrat:.ng a planning session whioh will ‘be

- and speakmg course. | | | | | |

1 might say that we don't know that it is due to the role of " -
'_ counseling that we seem to be successful in helping such students.
'I‘here are many. many factors that enter into handlmg the guidied

- stud:.es student. pro'babl.y the most important of wh:.ch is the coun- :

T seling that the indiv:.dual teacher gives in the classroom situation. |

 But whatever it is that we are doing. it interests me a great deal |
g to know that our retention of quided studies students is about the |
. “ same as it is for the average student population. so we can't be :

" doing too much that is wrong.

s ‘_ ; as well as additional aptitude tests whioh were discussed with them.

| "they got individualized counseling, and. at the eud of the term. they |

j‘-the students develcp some realistio assessments o»f their own abilities. -

| students, so we developed an orientation program whioh. we tbought. a

' handled by the counselors into the guided studies reading and writing,




counsz:.me AT s'r. PETERSEURG JUNIOR co:.z.mn

Milton o. anes

vAt & reeent worhehop thie statement was mode: Y"One of the tnt -
.'.greatest problems in edncation today ie that'we are attempting to ;v,

| meet tomorraw's neede'with yesterday 8 toole.". Whether it ie called :
p developmental studies. 1ndivxdualized etudles, or direeted studiesg ﬂttt;
 the progrmm,to which we direct our attentlon in thia conference ls

: seemingly a gxant step in the dlreetlon of updatzng our tcols to -

- _ymeet tomorrow <] needs.

The Jun;or eollege'has been called "the institution where etu- SR

| dents flnd themselves“ Thus it seems most appropriate that programs

- of epeezalxzed. 1ndiv1duallzed asezstance should £ind thezr berth in

; the Junlor college. So many of our etudents are seeking to find 1:
| ,themselves and thezr unique plaee in 11fe- and. xn eome casee they
| eome'with xnadeqpate baekgrounds and abllities. My taek is to
'explazn ”the tools of couneelzng in current direeted studzes programst'l»
,at st. Peterebuxg Junlor COllege" | |

| F;rst.‘I would like to make some remafks about philosophy.ﬁ It |
seems to me that the general phxlosophles of the Junlor college.‘of

‘eounseling. and of dlreeted gtudies programs are eongruent. The :

prznte& program for this conference states as a purpose "to accept thc, |

| ehallenge of providing edueatzonal opportunltles for a11 our yout ",
Most authorlties agree that the role oL eouneellng 18 to provide |
! ass;stanee to the mndlvidual as he eonsiders voeational asplratzons,

'edueet;onal abilities, and personal—soexalvvelues 1n,an,effort-t0‘
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develop a comp].ete and olear gi.oturo of ,,.i_mee"f and hi.a plaéé' in - .’

| socxety. Thus, as I see it. eounseling and directed etudies programsge7a=

| st he uniquely married. 'rhey are interwoven and complementafy | _

| efforts which attempt to look at each :.ndiv:l.dual aa a total person e

| ’:.n eearch of hi.e own special plac:e in 1:lfe._ I am confident that |

such- i3 the th*1°3°Ph¥ under whi.ch we work here at st. Petersburg. )

Ae you 'know, st. Petereburg Jun:i.or College hae three campnses. S

‘and since there are slight vara.ati.ons :.n procedure in eounselmg for

| directed studies programs, I will attempt to discuss, in scme deta:.l, ae

the program as we know J.t oi this eampus and mdicaea aome var:.a—‘
tions a 11tt1e later. |
At thls p01nt. I m reminded of the story of a young fellow about
f:.ve or six years old who was standing on the front seat of the fam-
nly 8 car as he waited for this mother to return from a short tr1p
‘into the etore. He stood there with his hands on the steer:.ng wheel,'
maJu.ng all kinds of motor no:.ses and mam.pulatz.ng the switches on the
‘, dashboard. At ‘the same time, on the sidewalk nearby, an elderly |
| gentleman watched, somewhat amused at the scene. [He decided to play
- a little game w:.th the young fellow, remembering how, :l.n h:.s child-
| hood, he had enjoyed pretending to drive the fam:.ly car. He walked
over the the‘ car and leaned down to a partially open window and said,
"Lieten. Bud, next time you make a left turn mithout giying the) prof-
per hand s:.gnal, 1°'m going to give you a t:.cket." The joung"fellow -
looked back at him w:i.th a serious and somewhat bew:.ldered look and

| ~3a"_d,' "Listen, "Bud. your arm would be snatched off at ‘the socket if

Aruitoxt provided by Eic:
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_“you put 1t ovcslde a epace capsule.

mhe man in ﬁhza story~was Ehe vxctxm of outdated znformation..

S In a someﬂhat sumllar manner. counseling for dlrected studees is in
*'oa constant procese of change, even as z speak about it ﬁhxs moment.e
It is sudh an 1ndxvaduallzed effort. reeponsxve to the needs of eadhi  ?"

"student. that it is dlffzeult to pull together an exact process to ::' '

present to youo Iin addxtxon. since the program is unfoldlng and

',growing at a rapxd pace.'we have dellberately txled to remaln

o“flexxble and open to new xdeas and approadhes as ﬁhey evolve from

our experlences.

On ﬁhe c1earwater Campus, each new and transfer student 1s‘

reqﬂzred to see a counselor for a career plannlng conference.

.Durlng thls 1ntervmewa the student and counselor dlscuss educatlonal

and eareer objectxves to determlne how reallstlc and confzdent the

'student is in his career plans. several kinds of lnformatlon are

made available to the student. Examples of'sudh sources of infor-

‘mation include career information'files, college catalogs, appoint-

ments and discussions with people successful in careers of interest

_ to the student. The hlgh school record, placement examination

results, and various special tests, such as interest inventories

‘and_personal preference tests, are examined by the studentwwith’his

counselor.
It is during this process of choosing a realistic career oujec-
tive that minor deficiencies in preparation and background for colleg

guccess are noted and dlscusseds The counsslor end gtudent decide
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‘h:.s aeadem:.e program. sequence of courses. and the level of placement
| mto courses.v Many t:.mes the student may have exce].lent background
" in the neceseary sk:.lle for college success in most areas but lack
| conf:.dence and exper:.ence m epec:.f:.c areas such as math or Engl:.sh.
| When such is the caee. the counselor dlscuesee the poss:.bz.l:.ty of
'v directed etu..dres with the stndent. and, :.f the student :|.s :.nterested,l |
" a referral is made to the Department of D:Lrected Studxes for further
Ld:.agnost:.c testing to J.solate the spec:.f:n.c areas of need.

This is done on a standard referral form wh:n.ch J.ncludes all
'v relevant :.nformat:.on and available test resulte on the student. Afte.» f
this procese is eompletecl, the Chairman of Directed Stud:.eex then d:n.s-
cusses w:.th the counselor, usually by phone, the poss:.b:.llt:.es for |
-the student in d:.:r:ected stud:.es and makes a written recommendatlon
for either unit or course etudy. For example, a student may need
only ’a ehort unit in punctuation ‘or spelling which he ‘could complete
while enrolled in the freshman Engl.i_sh course. |

The program has two major emphases--early detection and continu-
ous advisement. These are ever-present ohjeeti.ves as all counselorsa
work with students.

Barly detection of those who need directed studies is done in
several wayss:

1. The d:.rected studies program is explained to high school
coimselors during an annual articulation conference. Seniors and
teachers are made aware of its offerings. Seniors are again reminded i

of the program at the time of placement testing in the spring.




.

e

2, Also during the aoring. afternoon eareer-planning appoinc-
ments are held with h:.gh school sen:l.ora. Those who mny ‘benefit from |
directed studies when they get to junior college ere referred in the
spring for assessment of areas of need in which they may be enroll.ed"
in the fal.lo Presently counseiora are working w:l.th an average of
20 high school seniors per week. Approximately £ive of these stu-
| dents are referred for possible entrance to some area of di.rected
studies. |

The second emphasis which ‘provides eervj.oes for gtudents wheo are
already' enrolled in "oollege and pursuing a course of study might be
called continuous advisement. This effor. is accomplished through
several means: | |

1. Failures and drops i.n Engli.sh and math courses alert coun-
aelors to the possible need for referrals. Students may drop a math
course and 'add directed studies for credit up to the eighth week of
the term. Unit and audit work may be taken at any time.

2. Those not spotted in advance may be referred by instructors
after classes begin. | |

3. Students may refer themselves. Self-referrals and instruc-
. tor referrals usually include, at some time, coneultation with a
counselor.

Generally the process of counseling for directed etudiee is the
asame for all three campuses with several minor exceptions which I
shall rention at this point. At St. Petersburg, two counselors have

been assigned to work with directed gtudies students who are




interested in the two eoummnzoatione-oriented courses, while any
counselor may refer a student to the math ccrurse. Once a student
has been referred to directed studies he is transferred to one of
the directed studies counselors. Students can, however, remain with
the counselor to whom"they were originallyf assigned, i.f he makes
such a i:eque‘st. | o

A little more emphasis is placed on the test eoores nreoeiir_ed on
the entrance test battery. Guidelines such as 20 to 50 percent on
the SCAT are.used for inital referral; 'however. ‘it must be streeeed
that these are only gui.deli.nes with the desires and needs of i:he' |
gtudent a primary cons iderat:.on. |

In conclusion. let me cite two cases which show the value of
directed studies to ocur students:

Sam came to junior college on academic probation as a transfer
gtudent. His SCAT scores were: verbal, 33; quantitative, 52: for a
total score of 37. Last term Sam received better than e three point
average on 14 hours, which included logic, calculus, English compo-?-
gition, and chemicol calculations. Alse, Sam has raised his college
boards score over 120 points.

Another student, Larry, came with a senior placement test total
of 99 and a score in English of only five. His SCAT scores revealed:
verbal, 8; quanﬁitative. 44; for a total score of 17. He insisted |
on enrolling in English but, with the agsistance of his counseior.
changed to directed studies after a few weeks. He continued and

completed both communications courses and the special reading ‘courses.
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| 'l'oday he :I.s eni:ﬁlled :I.n and passing hcth English and humanit.in -
- after recei.vi.ng a special waiver, due to his excellent war:k in

. ~ directed studies.

At St. Petersburg Junior C.ollege ﬁirecfed stud:l.es has proven

itself an important. modern, up-to-date tool which is of immeaaurable

| value to counaelora. instructors, and students alike. Muy I extend
my ‘word of congratulations and appreciation to our directed studies
.petsonnel and to our counseling staffs for the outhtanding work

| which they are doing in thi.s area.




PANEL DISCUSSION
oN

'CURRENT PROGRAMS

Pa:ti.c:l.pants: | | | o |
' Mrs. Frances A. ‘MacLeod nr‘. ‘Mary Jeanette Taylor
Mx. Merle H. Morgan ~ Dr. Milton 0. Jones

noderator: | Ambroae Garner

Q_g_,__ﬁgr_';g;. 'Mrs. Macteod, what stat.istics or fol].@wa-im studies

do you have to indicate the success of your guided stud:.ea program?

Mrs, Macleod: We have done some follow-ups with our ‘students.
We have some reports. But when you speak of success, I don't know
| whether you mean success as people, success as trans fer vocational

gstuderts, or success in senior college institutions.
Dr, Garner: Dr. Taylor, couid you give us some statistic:?

W: We don't really have the gtatistics. As usual, ve
are running to catch up. We hope to have; we want to know; we axe in
the process of following up the ‘guided studies students who started
in the fall of 1965. We know that 45 percent of thie group were
enrolled in the fall of 1966. We are in the process of seeing |
whether or not they were doing passing work. We are also trying to
£ind cut in which programs the guided studies students have the
éreatest chance. We want to know where they succeed the best, in
which programs they succeed the least.

\

In the testing department, we are attempting to develop




~ predictors so that we will be able tov'sayg ﬁOﬁ, just to»i a guided

studies ltudentm but hopefully to any student, ‘hasé&‘ upon inﬂs' test |
scores. his h:.gh schcol record, and 80 fort --"'rhese are ycur |
chances. You have one out of :::ive chances of sueceedmg in th:ls

prog'rams you have four ocut of five chances bf succeedmg in th:_u,a

 other program.” We hope to be able to do fhi.é for all students onme

of these days, but we are trying pa_r:ticuiarly' to do it for the

| guided studies students.

’M_M' Of course, when the student comes in he does not

know in most cases whetker he is a t:erm:mal or transfer student. It

is part of his education to find out vhere he f:.ts and what it is

that he can do best. It's part of our job to help him find some-

thing that is a realistic, attainable and worthwhile goal.

Question: © What studies do you have on the student who

belongs in directed studies but does not choose to participate?

Mrs. liacLeods I think that question appii.es more to St. Peters-
burg than tb Miami-Dade because most of our students do go into |
guided gtudies if they are supposed to go. What about the ones who

should, but don't?

Mr.‘ Morgan: Well, we don't :i.nsi.St that they go. I don't know

‘whether we will or not.

W: She asked if there were any study of the ones
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you have advised to go but who aid not go.

Mr. Morgan: We have not yet made a study of this nature.

Dr. Garner: I was about to interj ect a.note and break my
conmitment as moderator. We at Miami-Dade, I would say, would be |
very hard pressed to prove that our transfer programs are more
difficult than associate science-occupational programs which are
also two-year degree preograms. I think this is one of the great
problems facing junior colleges. The world of work has bacome SO
complex so rapidly that occupational programs must perforce be
complex. It is difficult to fird a plece to develop ptogralﬁs in
the junior college at which students who have limited potential

and limited background can be successful.

pr. Tavloxrs | In the beginning at Miami-Dade, the guided
studies program was completely voluntary. It was a very permissive
situation, and not too many students javaaa:i.].‘ed themselves ef ‘it:. Now,
5 it is true that it is noi: mandatory; if a student dees not want to
; do it, there ':i.s no way we can really make him do it. But "2 do,esn"i:"
know this, you see. We just say in the cetalog that below_eertein |
l percentile, students are assigned to guided studies. Most of the
f | etudents accept thi.s. 80 ‘i.t is virtually a requirement. |
In counseling, we do have the guided studies program. Of
course, you can fail it. But if you pess it, regardless of‘: the

’

|

l level, you can then go ahead into other courses and sink or swim.
l The theory is that if you do the same thing ever and over and over




- again. for 12 years and then another term in college. i.t gets
pretty dull, and limits the chances of improvemenr besfond r!.:ain

point to practlcally nothing because there J.s no mot:.vatisn. |

.!

Dr.’ Jones: I really don't think we have any r:.ght to requ

students to take a course like this. :l;n fact. on this oampus we
have even shied away from bracketing scores 20 to 50. ~ One of the
boys I talked labout here had a 5. With such a score,.this boy would
»not have been allowed to take dxrected studies. and yet it was an :
excellent opportunity for h:i.m. I think._ What is the adage. | "You

‘can lead a horse to water but you can't make him dr:.nk"? I don t

th:mk you can make students take these courses. |

Dr. Garner: You reported that Manatee has a cut-off point f-or

entrance into the college. | In other words, putt:i.ng it 'in the
1anguage of Jun:.or college ph:.losophy. you have the open door open

about 80 to 90 percent. but not altogether. I assume :.t is. the |

feel:.ng ai. Manatee that this policy is more of a serv:.ce to students

than it would be to let them into the college when they are obv:.ously

g;o:.ng' to fail.

Mr. Morgan: My reaction to hav:.ng a cut-off po:.nt of 160 or |

150 or whatever it was you sa:n.d is that I am opposed to a cut-off
point altOgether. So we disagree on that matter. 1 would th:.nk
that a number of people who are allowed to enter only in basic

‘studies m:.ght be rendered a d:.sserv:.ce. in that there m:.ght be
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certazn selectzve courses in the college ourriculum lnuwhzoh they
could partxclpate and do average*work., I dcn't.know. I say "mlght“

N Perhaps 1f these students'were allowed to enter as full-fledged

Manatee cOllege students and take one or two regular courses rn the f»l“

Acurrlculum and one or two <O ?r >s‘ in basic studles, whatever was
.called for, they maght feel morxe hlghly motlvated in all the courseS"ﬁ
| and perhaps stay longer and perform better. | |

Thls is a theory I have. I don't have any facts yet to prove :
zt. except that here at st. Petersburg Junior COllege ouxr program '
"has more than doubled in less than a year--as a matter of fact. far
more than doubled—-and 1t is all volwntary. The only statlstmc that
v I could quote. baseﬂ on not great numbers of flgures whach are -
perhaps not so valxd as they might be. are these: of students who
‘have been in our dlrecten studies program for one or'two courses.
».we have dlscovered that about 60 percent stay one session and are
able to correct some of themr academlc deflclencles and go on. of
'the other 40 percent'who remain for another session, about half,
.agaln,'W1ll go on.

some have 1earned that they are.not really what we commomly

. call “college material®, hut they have also 1earned that there is

a placerfor them, In addition, they have 1earned a 11ttle more'

about communloatlon Skllls. they have 1earned a 11ttle more abour,s'r”
varlous dlsclpllnes, and, they are able to apply'what they have
| hlearned in the'work-a-day'world. =

‘l I can cite you the case of a young'man'who had a senlor |




placement score of 87, wh:l.oh would render hJ.m almost J.mposs:.b].e to

:—:n:.w::epi;.e 'However, we had room, he was admitted, and he took d;rected | : "

studies courses. When he later took Math 110, he 'as the only
student in the class who wrote a perfect paper on 'vthe progress grade,
- and he ended up with a very high ‘B. almost maki,hg A. He is nOw'in
Math 111, the second math course. and he wrote 96 on the progress
grade. We gave him- the opportum.ty. and a].ong w:.th this, I might
say, he took some selected college courses-—one. I th:.nk. the first
term he was with us, and two the second term.

This suggests that there are courses in the regolar college‘
_ourr:.culum that students can perform well despite low enter:mg |
'l‘hat is

scores, and still they can be very weak in some other area.

‘my point--the total score is not necessarily the main thing.

- Man from Manatzce: We do zdmit such students to basic studies
at Manatee, but they cannot take regular courses until they have

completed all basic studies.

Mr. Morganzl But they 'hav'e no opportunity to be a part of the
mam stream of the college life in that they are in all basic

| atudles—-rlght ?

- Man from Manatee: That is correct: all basic studies, no

college courses.

Mr. Morgan- That is what I say. They must be all bae:.c

studies. They are not allowed to take anythmg else along wz.th it. |




Dr. Garner: let me clan.fy what is now an apparent m:.sunder— e

stavnding‘ of what you gaid, I understand you to say that you do not

admit to the college the lowerr 10 percent. Do you eonsz.der the

‘basic etudies/directed studies a .part of the colleg_e?

Man from Manatee: Yes.

 pr. Taylor: I do agree to eome extent. I agree that if a

student is weak in certain areas, we have an obl:l.gat:.on to try to

| | help him strengthen them so that he. hoPefully, will succeed. But
I am not conv:.nced that fa:.lmg a course necessar:.ly means that a

person did not get anything out of it. 'rh:.s would be my reason for

not wanting the door abeolute.l.y closed if a student doee not want to
go i.nto basic studies. Such a student is not disruptive. A class

can include some people who cannot do the level of work without

,ruim.ng the class. and sue‘x people may learn somethi.ng by s:.tt:.ng

there .

- Mr. Morgan: My feel:.ng. and I don't think I can say "our"

| feeling. is that a student has a right to fail if he wante to. Let

him fail if that is what he wants to do. We might do him a service. |

pr. Jomes: I agree that we have an obligation. I think

" rather than using a cut-off score to determine whether a student

- goes :.nto basic studi.es or not, that we should use a professional

counselor to work in a one-to-one relationship with the student and

*arri.-ve at a placement decision.

T rTeT e T ¥
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Dr. Garner: If the moderator can ystepv out of his :jole’ 'for,v a

‘ moment--t‘here seams to me to be a numher of things g.nvolved in the

matter we are discussing here. One is that in any colle’gﬂ ‘you |

would not find the same chances of success in all programs for a

given student. So it is possible that it is not an ell-c»r-nothlhg'

situation. It is possible to admit people to a college wi.thout |

guaranteeing admission to any specific program. As a matter of

| fact. I think it is our professional respons:l.b:l.llty not to do that

First, I think it is our profeesional and public respomsibility to
admit into the college. Seqond. I think it is our professicnal
responsibil:.ty to work with students so that they do not get into a
meat grindar out of which they cannot possibly come su@ecess fully.

It would be folly for us, for example, to admit certain
people to our career pilot pregram; but that does not mean that they
may not be admitted 1:6 the college. |

I 'am utl:erly convinced that we cennct allow ourselves to adopt
the ph:.loeophy that has characterized much of hlgher edueation.
namely that students can come in and have a wh:i.rl at it; but if they
don't: make i.t. it's their own fault. I am convinced that the public
in the Unii:ed‘ States will do as they did in response to’'this
aﬁtitude at the four-year instituti.oes. They will create new
insﬁitutions which will pick up and seriously @ischarge the responsi-
bilities of post~hign school education. I tl\ink it is a8 simple as
that. I think &f you had to ask for one reason why there are junior

colleges, it wcuid be inescapable that this is the reason. And I




am convinced it wi.ll be the reason thsre will bs anothsr 1evs1 of
instz.tuti.ons if junior colleges do not pick up this responsibn:.ty -

and discharge it seriously.

Mrs.MacLeod: _(In response to guestion about studsnt popula-
tion.) I think there may be some misconception in the tainds of
same ‘of‘ you who haven't worked with thsse programs that there are |
two classes of citi.zehs in the junior college--the first-class
citize.ms and the second-class citizens., Naturally, if there | are
two ciaases of citisens, the second-class cii;izehs will ‘rese_nt
their position. I do not get this .:Ee'eling at Miami-Dade. Our
students do not necessarily know when they come in whether they are
terminal progi:am students or transfer students, and sometimes the
student who goes into the bss:'.c classes is an excelllent ransfer
student at the end of ‘two or possibly three years. |

of course. there must be mo stigma cttached to the basic
studies ‘courses and I don't feel that we have it. I don't feel
that our students resent it, and they won't resent it as long as
they know it is helping them and that they are getting some place.

A great deal depends on the individual instructor.

Is anybody thinking about a type of program where people
accumulate something like 60 hours or so bas~d on their interests,

rather than on an outlined program in the college?

Dr. Tavior: I think any junior:' college faculty thinks about
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this type of program.quate a lot. The percentage of séﬁdénts whb

enter and ultimately go on to a senior institution is cumparativaly

amall. Many do not continue their educationlfor financial reasons;

others because they are not interested; and some have oﬁher reasons.
30 I think any faculty of a junior college that fails to recognize
that part of our function is simply to give two years of college

to people, recognizing that they may not do anything further with

it, is overlooking reality. At Miami-Dade, for instance, we have a

éipldma of graduation which means that 60 hours with a certain

grade point average have been completed at the junior college.
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Abbott, Frantes
Abraham, Donald L.
Adams, Charles
Adams, Perry
Alford, Harold
Ailen, G. W., Jr.
Alwin, Robert, H,
Ammons, Rosemary
Argiff, william
Arncld, Margarsé L.

Brllenger, Florence
Barber, Kathryn
Baumgarten, Gail
Bell, William
Bennett, Michael M.
Bently, Naomi E.
Biittner, Eugene
Bisdorf, Donald L.
Bohman, Helen
Brereton, Pierce H.
Briggs, E. H.
Broadfield, Frances
Brosier, Glean
Burney, Jewell

Ccamacho, E. Oliver
Carroll, Harold W.
Ceely, William
Cenedella, Edward
Clark, Sally
Clarke, Johnnie Ruth
Coates, I;I.- Fo a
Colmer, Parker

Comnes, Gregory

Comnes, Mrs. Gregory
Cooper, leland |
Corcneen, Clifford
Cottrell, Edward
Cowen, John

Crouch, Jane

Dees, Roberta
DeJoy. Ellen

) DembWSkio To Jo
 DeWitt, Martha

Dodan\eagl. Thomas

L mame

Junicr Collegg of Broward,county
- §t. Petersburg Junior College

Chipola Junior Collazge
poik Junior College |
fake-Sumter Junior College
Chipcla Junior College

St. Petersburg Junior College

St. Petersburg Junior Coll.ege
St. Petersburg Juniox College
st. petersburg Junior College

St. Petersburg Junior College
Sst. Petersburg Junior College
Tallahassee Junior ColLlege
St. Petersburg Junior College
st. Petersburg Junior College
Daytona Beach qgunior College
st. Petersburg Junior College
st. Petersburg Junior College
st. Patersburg Junior Collcge
University of South Florida
polk Junior College ,

st. Petersburg Junior College
Tndian River Junior College

St. Petersburg Junicr College |

Miami-Dade Junior College
st. Petersburg Junior College
Lake City Junior College

St. Petersburg Junior College
st. Petersburg Junior College
st. Petersburg Junior College
St. Petersburg Junior College
st. Petersburg Junior College
gt. Petersburg Junior College

Polk Junior College

Brevard Junior College

St. Petersburg Junior College
st., Petersburg Junior College
st. Petersburg Junior College

S¢t. Petersburg Junior College
iake City Jurnior College
paytona Beach Junior College
Mctraw-Hill Book Co.

st. Petersburg Junior College

polk Junior College
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Dodson; Harriette
Donnell, L. N.

Eiseman, Frank
Ernst, Richard J.
Bttenhadiel, Ferro

Follin, Virginia
Fowler, Robert

Frantz, Dorothy
Predrickson, Philip A.
Freeman, Ernest
French, Virginia

Garner, Ambrose
Goffi, Joseph ,
Gollattscheck, James
Good, Herb

Goss, Theresa

Green, J. G.

Green, Mrs. J. G.
Greenberg, Anita
Guistwhite, Jack C.
Guy, Flora

Hackworth, Robert
Hale, E. W.

Hall, Ilda
Harner, Holt
Harper, Louis O.
Hawkins, Ethel
Higgins, Ann
Hitchcock, Gecrge, Jr.
Hoffman, Ellen
Holladay, Sylvia
Hopper, Harold
Hunt, William S.
Hunter, Lora

Jennings, -Emelia
Jones, Milton
Jopling, Homer

Kelley, Roselee
Kingery, Kenneth
Klinepeter, Don
Kosiba, Raymond
Kreager, Robert

- Florida ﬂunmor cOllege at Jadkson~ o

ville
Brevard Junior College

' Galf Coast Junior College

S€. Petersburg Junior College
palm Beach Junior College

St. Petersburg Junior College
St. Johns River Junior College
St. Petersburg Junior College
St. Petersburg Junior College
St. Petersburg Junior College
St. Petersburg Junior College

Miami-Dade Junior College
palm Beach Junior College
valencia Junior Lollege

Gulf Coast Junior College

Sst. Petersburg Junior College
Daytona Beach Jun;or College

st. Petersburg Junior College
Florida Atlantic University
st. Petersburg Junior College

st. Petersburg Junior College
McGraw-Hill Book Co.
st. Petersburg Junior Coll:ge

Junior College of Broward County
' gt. Petersburg Junior College

st. Johns River Junior College
Gulf Coast Junior College
Central Florida Junior College
st. Petersburg Junior College
st. Petersburg Junior College
indian River Junior College

St. Petersburg Junior College

st. Petersburg Junior College

Manatee Junior College
st. Petersburg Junior College
St. Petersburg Junior College

gt. Petersburg Junior College
Encyclopaedia Brittanica

Lake City Junicr College
Brevard Junior College

8t. Petersburg Junior cOllege

rma
! .




Lafiphear, Lucy
Lasater, Jeanne H.
Lee, Owen
Linzmayer, Mary

- McClure, Wesley
McCormick, Marijo
McCuskey, Elbert S.
McGarry, Nency
McGough, William
McKenzie, Donald
Mclean, Helen
McMullen, Elna

- Macleod, Frances A.
Madden, Josegph
: nanson. Milde Jo S.
~Martens, Roland
Mathewson, Angelle
Mendoza, Peter
Merrill, E. S.
Miller, Jack
Moran, Kimber
Morgan, Merle H.
Moskel, Berneece
Motley, William
Murphy, Bernard

Painter, Rohert
Peirson, Elizabeth
Peterson, Ellen
Pfister, James

- Dierce, Frank
Pollock, Arthur D.

Ratti, Emilio P.
Raulerson, Marsha
Reeves, Mildred
Reichert, James
Remington, Sylvia
Rice, William
fiedelbach, Ruth
‘Roberxrts, Dayton Y.
Rodgers, Clyde A.
" ROy, Martin

Roys, William
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St. Petersburg Junior College

Polk Junior Cocllege
Polk Junior College
Santa Fe Junior College

St. Petersburg Junior College

University of South Florida
St. Petersburg Junior College
St. Petersburg Junior College
Polk Junior College

Lake City Junior College

st. Petersburg Junior College
Edison Junior College |

Miami-pDade Junior College

gt, Petershnrg Junior College
St. Petersburg Junior College
st. Petersburg Junior College
fake Sumter Junior College
st. Petersburg Sunior College
st. Petersburg Junior College
st. Petersburg Junior College
st. Petersburg Junior College
st. Petersburg Junior College
g+, Petersburg Junior College
gdison Junior College

st. Petersburg Junior College

Central Fiorida Junior College

St. Petersburg Juinior College
st. Petersburg Junior College
Edison Junior College

St. Petersburg Junior College
st. Petersburg Junior College
St. Petersburg Junior College

Manatee Junior College

‘Lake City Junior Colizsge

st. Petersburg Junior College
Encyclopaedia Brittanica
Polk Junior College

$t. Petersburg Junior College
St. Petersburg Junior College
State Department of Education
Polk Junioxr College

St. Petersturg Junior College
St. Petersburg Junior College
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Sands, John
Savige. John L.
Sharp, Dawn
Shelar, Keller, Jr.
Simmons, Stanley
Skaggs, Kenneth G.

Smith, Mary Lee
Smith, william F.
Sowell, James
Stewart, Chrystelle
' St. Jacques, Exrnest
Stevenson, Jane
story, H. K.
Stover, Edwin L.
Sturn, Charles
Swarts, Marjorie

Taylor, Douglas C.
Taylor, Mary Jeanette
Tighe, Ponald
Toothman, Rex
Pouchtorn, Lea

wainman, Charles
walthall, pavid
Watson, Robert
wattenbarger, James
Whitran, Carl |
Whitman, Mrs, Carl
williams, Juanita H.
Willi.ams. P. C.

- Woods, Shirley
 Wright, H., McKennon
wm. Garlmd' Jr.

North Florida Junior Cctllege
St. Petersburg Junior College
St. Petersburg Junior Ccllege
paytona Beach Junior College
Miami-Dade Junior College
American Assoc:l.ati.on of aunior
- Colleges ,
Florida Memorial college |
st:., Petersburg Junior College
St. Johns River Junior College
4t. Petersburg Junior College
Santa Fe Junior College
St. Petersburg Junior College
St. Petersburg Junior College
St., Petersburg Junior cOllege
Polk Junior College :
St. Peterskurg Junior COllege

St. petersburg Junior 0011ege»
Miami~-pade Junior College

st. Petersburg Junior College
southeastern Education Laboratory
Gulf Coast Junior cOllege

st. Petersburg Junior Ccollege
St. Petersburg Junior College
st. Petersburg Junior College
State Department of Education
st. Petersburg Junior cOllege |

Universi.ty of south Flor:.da
St. Petersburg Junior College
St. Johns River Junior College
St. Petersburg Junior College
Lake Sumter Junior College




